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ilkay GUNER ESERLER, Halime GUNGOR, Yasar DILBER

BILSEM VE PROJE OKULLARINA DEVAM EDEN ORTAOGRETIM
OGRENCILERINDE HATAYA KARSI UTANC VE SUCLULUK iLE 6z
GUVEN ARASINDAKI ILISKININ INCELENMESI

0z

Bu aragtirmanin amaci Bursa ili bilim ve sanat merkezleri ile proje okullarinda
Ogrenim goren lise 6grencilerinin hataya karsi sugluluk ve 6z giiven diizeyleri ara-
sindaki iligkinin belirlenmesidir. Arastirma tarama modelinde betimsel bir aras-
tirmadir. Nicel aragtirma deseni kullanilmistir. Arastirma 6rneklemini 2021-2022
istatistiklerine gore Bursa ilinde bilim ve sanat merkezleri ve proje okullarinda
Ogrenim goren 705 lise 6grencisi olusturmaktadir. Arastirma Bursa ilinde bilim
ve sanat merkezleri ve proje okullarinda 6grenim goren lise 6grencilerine yone-
lik oldugu i¢in amagl 6rnekleme yontemi kullanilmis, goniilliilik esas alinmis-
tir. Arastirmada Kisisel Bilgi Formu, Hatayla Iliskili Utang ve Sugluluk Duygusu
Olgegi ve Oz Giiven Olgegi veri toplama araci olarak kullanilmistir. Ogrencilerin
hataya iliskin utang ve su¢luluk duygusuna ve alt boyutlar1 olan utang ve sugluluga
iliskin algilarinin cinsiyete gore istatistiksel olarak anlaml olarak farklilagtig1, kiz
ogrencilerin utang, sucluluk ve hataya iliskin utang ve sucluluk duygusuna yonelik
algilarinin erkek dgrencilere gore daha yiiksek oldugu goriilmektedir. Ogrencilerin
hataya kars1 utang ve sugluluk ile 6z giiven duygusuna iliskin algilarinin Bilseme
devam durumuna gore istatistiksel olarak anlamli olarak farklilasmadig goriil-
mektedir. Oz giiven ve 6z giivenin alt boyutlari olan i¢ 6z giiven ve dis 6z giiven ile
hataya iliskin utang ve su¢luluk duygusu ve 6z giiven arasinda diisiik diizey negatif
iliski oldugu, 6grencilerinin 6z giivenleri arttikca hataya karsi utang ve sugluluk
duygularinin azaldigi, 6z giivenleri azaldik¢a hataya karsi utang ve sugluluk duy-
gularinin arttig1 soylenebilir.

Anahtar Sézciikler: Hata, Sugluluk, Utang, Oz Giiven, Ortadgretim, Ogrenci,
Bilsem.
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Bilsem ve Proje Okullarina Devam Eden Ortaddretim Ogrencileri...

INVESTIGATION OF THE RELATIONSHIP BETWEEN OFFENCE
RELATED FEELINGS OF SHAME AND GUILT AND SELF CONFIDEN-
CE IN SECONDARY SCHOOL STUDENTS ATTENDING BILSEM AND

PROJECT SCHOOLS

ABSTRACT

This research’s aim is to examine levels of high school students attending at
different grade levels of science and art centers and project schools in Bursa on
offence related feelings of shame and guilt and self confidence. This research is
descriptive research in survey model. A quantitative research design was used. Ac-
cording to the statistics of 2021-2022, the research sample consists of 705 high
school students attending at science and art centers and project schools in Bursa.
Since the research was aimed at high school students attending at science and art
centers and project schools in Bursa, a purposeful sampling method was used and
volunteerism was taken as a basis. As data collection tools Personal Information
Form, Offence Related Feelings of Shame and Guilt Scale and Self Confidence Sca-
le were used in the research. It is seen that students' perceptions of offence related
feelings of shame and guilt about a mistake and their sub-dimensions of shame and
guilt differ statistically according to gender, and female students' levels are higher
than male students. It is seen that the students' perceptions on offence related fee-
lings of self confidenceand shame and guilt do not differ statistically significantly
according to their attendance to Bilsem. It can be said that there is a low-level nega-
tive relationship between self confidence and offence related feelings on shame and
guilt. So we can say that, the self confidence of the students increases, their offence
related feelings of shame and guilt decrease, and as the self confidence decreases,
the offence related feelings of shame and guilt increase.

Keywords: Mistake, Guilt, Shame, Self Confidence, Adolescence, High School,
Student, Bilsem.

e o %
GIRIS

Insan davraniglarinin en 6nemli yonlendiricilerinden biri olan duygular,
glinliik insanlarin yasantisinda karsilastigi olaylara, durumlara karst hissettikle-
ri veya yorumladiklariyla olusan igsel tepkilerdir. Insanlar, giin igerisinde olumlu
veya olumsuz pek ¢ok duyguyu bir arada yasamaktadirlar ki insan1 diger canli-
lardan ayiran ve ger¢ek anlamda birey yapan unsurlar igerisinde duygular 6nemli
bir yere sahiptir. Cegen (2002) tarafindan duygular, bireylerin kisisel yasantilari,
bireyin kendisi i¢in 6nemli durumlara iliskin yapabileceklerini iceren bir siireg ola-
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rak tanimlanirken, Erkol (2022, 5.9) tarafindan ise bir amaca yonelik ortaya ¢ikan,
noroloji, psikoloji, biligsel ve kiiltiirel degiskenlere bagli oldugundan ¢ok boyutlu
bir yapiya sahip, bireyin deneyimlerine bagh olarak farklilagabilen tutum ve dav-
ranigsal tepkiler olarak tanimlanmistir. Duygu bireyin olay veya durumlara karsi
gecmiste deneyimleyerek anlamlandirdigi ya da deneyimleme stirecinde yagadigt
hisleri yorumlamasi seklinde ifade edebilir. insana dair yapilan tanimlara bakildi-
ginda, genelde onun akil sahibi olma, diisiinebilme 6zelliklerine vurgu yapildig
goriilmektedir ancak insanin salt rasyonel bir varlik olmayip duygulari olan ve his-
seden bir varlik oldugu goz ardi edilmemelidir (Dis, 2017). Duygularindan tama-
men soyutlanmis bir birey olamayacag: gibi tamamen duygulariyla hareket eden
bireyin psikolojik olarak kirilgan bir yapiya sahip olabilecegi sdylenebilir. Duygu-
lar1 duruma uygun olarak kontrol edebilmek bireyin bu yetenegini gelistirmesi ile
miimkindir (Ak¢ay ve Coruk, 2012). Duygular, hayatimizin 6nemli olaylarinin
merkezinde yer almaktadir. Bir¢ok olaya kars1 verdigimiz tepkilerin altinda daha
once benzer olaylara kars: yasadigimiz duygular, o duygularin bizlere hissettirdik-
leri ve o duygulara yiikledigimiz anlamlar yatmaktadir.

Evrimci bakis agisina gore duygularin insanoglunun hayatini idame ettirmesi
ve neslinin devami agisindan 6nemli islevleri vardir. Duygular, insanoglunun yir-
tict hayvanlarin saldirilarina, tehlikeli durum ve tehditlere karst hazirlikli olmasini
saglayarak hayatta kalma miicadelesine yardimeci olmustur. Birey bir tehditle kar-
silastiginda 6ncelikle savas ya da kag tepkisini gosterir. Birey durumun iistesinden
gelebilecegini diistindiigiinde savagmayi tercih ederken, aksine tistesinden geleme-
yecegine kanaat getirdiginde kagmayi tercih etmektedir (Erkol, 2022, 5.16). Bunla-
rin yani sira insanin sosyal bir varlik olmasiyla birlikte toplumsal yasamda onlarin
davransslarini, diistincelerini, iligkilerini ve etkilesimlerini diizenlemesi duygu-
larin toplumsal islevi ile agiklanabilir. Duygular, bireyin psikolojik ihtiyaglarinin
karsilanmasi, sosyal iliskilerin stirdiiriilmesi, tehlikelerden korunmasi ve grup tye-
lerini tehdit eden durumlara karst 6nlem alinmas: gibi pek ¢ok avantaji barindir-
maktadir (Kavakly, 2019). Trampe, Quoidbach ve Taquet (2015) tarafindan yiiksek
saylda ve heterojen ozellige sahip 6rneklem tizerinde arastirmacilar tarafindan ge-
listirilen akilli telefon uygulamasi ile yapilan aragtirmaya gore katilimeilarin %9071
glinde en az bir duyguyu yogun sekilde yasadiklarini, en sik goriilen duygunun
sirastyla nese, sevgi ve kaygi oldugunu ifade etmislerdir. Ayrica insanlarin olumlu
duygulari, olumsuz duygulara oranla 2,5 kat daha fazla deneyimledikleri sonucuna
ulagilmistir. Oatley ve Duncan (1994) tarafindan 47 yetiskin ¢aliganin katilimi ile
yapilan ¢alismaya gore katilimcilarin %11’inin giinde az bir duyguyu yogun bir
sekilde yasadiklari, 6fkenin diger duygulara kiyasla nispeten (mutluluk, iiziintd,
korku ve tiksinti vb.) daha sik goriildiigi bulgulanmistir. Bu baglamda, insanin
oldugu her yerde duygularin da ona eslik ettigi, duygularin insan davraniglarinin
en 6nemli yordayicisi oldugu séylenebilir.
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Duygular insan1 diger canlilardan ayiran en belirgin 6zelliklerindendir. Birey,
kendi duygularini daha iyi tanima ve anlama kapasitesini gelistirdik¢e empati kur-
ma ve iletisim becerisi gelisecek bu da bireyin sosyal iliskilerini olumlu yonde et-
kileyecektir. Gencer (2019) tarafindan yapilan ¢alismada 6grencilerin 6z giive-
niyle aile i¢i iletisim arasinda anlamli bir farklilik oldugu, 6z gtiveni yiiksek olan
ogrencilerin ailesiyle iletisiminin “¢ok iyi” oldugu bulunmustur.

Insan, duygular1 olan ve bazi durumlarda duygularini rasyonalitenin &niine
koyan bir canlidir. Duygularindan tamamen arinmug bir birey olmayacag: gibi
yasanilan her olaya veya duruma kars1 mutlaka bir duygunun eglik ettigi sdylene-
bilir. Utang, reddedilme, incinme ve yalnizlik duygulary, kisiler arasi etkilesimlerde
ve iletisimlerde ortaya ¢ikan tehditleri ve karsi koymalari iceren dogasi geregi sos-
yal duygulardir. Sosyal iliskilerde reddedilme bireyin yasaminda karsilastig: iiziicii
olaylardan biri olarak degerlendirilebilir. Romantik iliskilerde reddedilme, arka-
daghigin sona ermesi ya da bir grup igerisinde dislanma, aile iyelerinden uzaklas-
ma ya da siradan giinlitk yasamda goérmezden gelinme gibi reddedilme veya kabul
gormemenin birgok duygusal, psikolojik ve kisiler aras1 olumsuz sonuglari olmak-
tadir. Insanlar yalnizca reddedildigini algiladiklar1 anda giiglii tepkiler vermekle
kalmamakta ayni zamanda insan davraniglarinin bityiik bir kismi reddedilmekten
kaginma arzusundan etkilenmektedir (Leary, 2015).

Temelinde reddedilme, kabul gormeme korkusunun yer aldig1 hataya kars1 sug-
luluk duygusu ise bireyin bas etmek zorunda kaldig: gii¢lii duygulardan bir digeri-
dir. Leary (2015), sugluluk ve utancin tipik olarak ahlaki veya etik ihlallere verilen
tepkiler oldugunu, bireyin iliskisel deger ve reddedilme konusundaki endisele-
riyle yakin iligkili oldugunu ifade etmistir. Sugluluk ve utang kelimeleri genellikle
birbirlerinin yerine kullanilsa da aslinda bu kelimeler psikolojik olarak da farkli
duygulardir. Bireyler kotii veya olumsuz bir davranista bulunduklarinda kendile-
rini suglu hissederken, kotii bir insan olduklarini diisiinerek utanirlar. Utang, giz-
lemeyi veya kag¢(in)may1 harekete gecirir, sugluluk ise 6ziir dileme, hatay1 kabul
etme, verilen zarari telafi etme gibi onarici bir eylem ve olumlu bir duygu olarak
degerlendirilebilir (Tangney, Miller, Flicker ve Barlow,1996). Bu baglamda, suglu-
luk ve utan¢ duygusunun bireyin 6z-degerlendirmesi sonucu ortaya ¢ikan kendilik
bilincine dayali duygulardan olustugu; su¢luluk duygusunun bu degerlendirmede
bireyin davranislarini hedef alirken utang duygusunun ise benligini hedef aldig
sOylenebilir. Yaganilan duruma gore suglulugun da en az utang duygusu kadar za-
rar verici Ozelligine deginen ¢alismalarda telafi edilemeyecek kadar agir ve geri
doniisii olmayan bir kazaya sebebiyet veren kisinin bu kazadan dolay: biiyiik bir
ac1 gekerek 6zkiyima varan sonuglarina vurgu yaparak sugluluk duygusunun yikici
etkilerine dikkat ¢ekilmektedir (Dost ve Yagmurlu, 2006). Utang, istenmeyen bir
davraniga yonelik yasanan duygu iken sugluluk daha ¢ok tercihlere yonelik, daha
kontrol edilebilir durumlara kars: yasanan, yapilan hatay: sartsiz kabul eden ve bu-
nun vicdani rahatsizliginin hissedildigi bir duygu olarak ifade edebilir. Suglulugun
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utanca gore daha kolay bas edilebilir bir duygu oldugu vurgulanirken 6ziir dilen-
mesi veya yapilan hatanin kabul edilmesi ile bu duygunun verdigi vicdani rahatsiz-
lik azaltilabilmektedir (Dilber, 2013). Bu anlamda sugluluk ve utan¢ duygularinin
bireyin kendini degersiz hissetmesine ve kendisi ile ilgili olumsuz diisiinceler ge-
listirmesine neden oldugu ve 6z giiven sorunlarinin yasanmasina yol agtig1 kabul
edilmektedir (Khosravi, 2018). Yapilan ¢alismalarda ise bireyin yasadig1 utang ve
sucluluk duygusu arttik¢a 6z sayginin ve 6z gitveninin distiigiinii gostermektedir
(Budiarto ve Helmi, 2021; Gevrekg¢i ve Cirakoglu, 2017; Glindiiz, 2018; Kumru,
2022; Ward, 2014).

Oz giiven, kendinden memnun ve kendisiyle barigik insanlara soylenen bir
ozellik oldugu bilinmektedir (Lindenfield, 1997, s.9). Oz giiven, psikolojik yasa-
min temel 6gelerinden biri, duygusal bir gerekliliktir. Kendini belirli 6l¢iide degerli
bulmayan bireyin temel gereksinimlerinin ¢ogu karsilanmadiginda sikint: i¢inde
yasar. Oz giiven, bireyin kim oldugunu tanimlamasiyla, tanimladig1 bu kimligi se-
vip sevmedigi ya da kabul edip etmedigiyle ilgili bir kavramdir (Mckay ve Fanning,
2000). Oz giivenin en temel kogulunun, bireyin kendi benligine yonelik gelistir-
digi sayg1 oldugunu soylenebilir. Benlik saygisi ise bireyin kendi ile ilgili olumlu/
olumsuz yargilar1 ve disiincelerinden olugsmaktadir (Emler, 2001, s.58). Weiss-
berger (2021) tarafindan 6z giiven ile 6zsayginin birbirinden ayr1 kavramlar ol-
dugunu belirtilmistir. Oz giiven bireyin kendini diger insanlara yansitmasi olarak
tanimlanirken 6zsaygi ise disardan gériinmeyen bir 6zellik ve bireyin kendi icinde
ozdegerlendirmesi olarak tanimlanmugtir. Ozellikle okul ¢ag1 ¢ocuklarinda ve er-
genlerde 6z giliven, akademik yasamin 6nemli belirleyicilerinden biridir. Cocuk ya
da ergen, kendine olan inanci ve yapabilme giiciine ne dl¢tide giivenirse girisimde
bulundugu islerde bagarili olma sansi artmaktadir (Kaya ve Tagtan, 2020). Akbari
ve Sahibzada (2020), tarafindan yapilan arastirmada, 6grencilerin 6z giivenlerinin
ogrenme siirecine olumlu etkileri ortaya konmustur. Oz giivenin 6grencinin ders
¢alismasinda, derse katiliminin artmasinda, 6grenmeden keyif almasinda, sinav
kaygisinin azalmasinda, hedef belirleme konusunda istekli olmasinda, 6gretmen
ve sinif arkadaglariyla daha rahat iletisim kurmasinda pozitif etkilerinin oldugu
sonucuna ulagilmigtir.

Alanyazin incelendiginde, 6z giivenin diisiik olmasinin da égrenme siirecine
etkilerinin olumsuz oldugu, sugluluk ve utang duygularinin 6z giiven sorunlarinin
yasanmasina yol a¢tig1 goriilmektedir (Khosravi, 2018; Budiarto ve Helmi, 2021;
Gevrekgi ve Cirakoglu, 2017; Giindiiz, 2018; Kumru, 2022; Ward, 2014; Akbari
ve Sahibzada, 2020). Tiirkiyede Bilsem ve proje okullarina devam eden 6grenciler
belli siireclere dahil edilmekte ve siire¢ sonunda segilerek alinmaktadir. Bilsem ve
proje okullarina devam eden 6grencilerin akademik basarilarinin daha yiiksek ol-
dugu, biligsel kapasiteleri itibariyle yetiskin olduklarinda toplumu daha ileriye go-
tiirebilecek potansiyele sahip oldugu soylenebilir. Dolayistyla toplumu daha farkls
noktalara tastyabilecek diizeyde potansiyele sahip olan bu &grencilerin 6z giiven,
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hataya kars1 utang ve su¢luluk duygusu baglaminda 6grenme siireglerinin etkilen-
me durumunun aragtirilmasi 6nemlidir. Bu baglamda, bilim ve sanat merkezileri
(Bilsem) ve proje okullarina devam ortadgretim 6grencileri arasinda hataya kars:
sucluluk ve 6z giivenin nasil bir etkilesim igerisinde oldugu arastirmanin temel
konusunu olusturmaktadir. Bilim ve Sanat Merkezine ve proje okullarina devam
eden 6grencilerle 6z giiven, hataya kars1 utang ve su¢luluga iliskin yapilan ¢alisma-
larin sinirli diizeyde oldugu, bu anlamda ¢aliymanin alanyazina katki saglayacagi
distiniilmektedir.

Bu aragtirmanin amaci Bursa ili bilim ve sanat merkezleri ile proje okullarin-
da 6grenim goren ortadgretim grencilerinin hataya kars1 sugluluk ve 6z giiven
diizeyleri arasindaki iligkinin ortaya konmasidir. Bu amaca yonelik olarak aras-
tirmada: Bursa ilindeki farkl bilim ve sanat merkezleri ve proje okullarinda 6gre-
nim goren ortadgretim 6grencilerinin hataya kars1 sugluluk ve 6z giiven diizeyleri
nasildir? Ogrencilerin hataya karg1 sugluluk ve 6z giiven diizeyleri 6grencilerin
demografik ozelliklerine gore degiskenlik gostermekte midir? Ogrencilerin ha-
taya kars1 sugluluk ve 6z giiven diizeyleri arasinda istatistiksel olarak anlaml bir
iliski var midir? Sorularina cevap aranmigtir. Bu arastirma, 2021-2022 egitim 6g-
retim yilinda Bursa ilinde bilim ve sanat merkezi ve proje okullarinda 6grenim
goren ogrencilerle sinirhidir. Arastirmaya katilan 6grencilerin 6lgek maddelerine
ictenlikle cevap verdikleri varsayilmustir.

YONTEM

Arastirma Modeli

Arastirma tarama modelinde betimsel bir aragtirmadir. Nicel arastirma deseni
kullanilmigtir. Tarama modelinde desenlenen arastirmalarda amag ge¢miste ya da
halen var olan bir durumu var oldugu sekliyle betimlemektir (Karasar, 2006; Bii-
yiikoztiirk vd, 2023).

Calisma Grubu

Arastirma evrenini 2021-2022 istatistiklerine gore Bursa ilinde yer alan bilim
ve sanat merkezleri ve proje okullarinda 6grenim goren ortadgretim dgrencileri
olusturmaktadir. Arastirma Bursa ilinde faaliyet gosteren Bilsem ve proje okulla-
rinda 6grenim goren ortadgretim ogrencilerine yonelik oldugundan dolay1 amagh
ornekleme yontemi kullanilmis, gonilliilik esasina dayali olarak toplanan veriler
i¢in ilgili kurullardan gerekli arastirma ve etik kurul izinleri alinmastir.

Aragtirma grubunu olugturan katilimcilarin demografik 6zellikleri icin siklik
(f) ve ylizde (%) degerleri hesaplanmistir. Arastirmaya katilan 6grencilerin cinsi-
yete gore dagilimi Tablo 1'de sunulmustur.
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Tablo 1. Katilimcilarin Ozellikleri

Cinsiyet Siklik Yiizde Gegerli Yiizde Birikimli Yiizde
Kadin 244 34.6 34.6 34.6
Erkek 461 65.4 65.4 100.0
Toplam 705 100.0 100.0
Sinif Diizeyi Siklik Yiizde Gegerli Yiizde Birikimli Yiizde
9 197 27.9 27.9 27.9
10 282 40.0 40.0 67.9
11 152 21.6 21.6 89.5
12 74 10.5 10.5 100
Toplam 705 100.0 100.0
Bilsem’e devam Siklik Yiizde Gegerli Yiizde Birikimli Yiizde
Evet 84 11.9 11.9 11.9
Hayir 621 88.1 88.1 100.0
Toplam 705 100.0 100.0
Okul Siklik Yiizde Gegerli Yiizde Birikimli Yiizde
Fen Lisesi 187 26.5 26.5 26.5
Sosyal B. L. 44 6.2 6.2 32.8
Anadolu L. 157 223 22.3 55.0
MTAL 181 25.7 25.7 80.7
AIHL 136 19.3 19.3 100
Toplam 705 100.0 100.0

Tablo 1 incelendiginde aragtirmaya katilan 6grencilerin %34.6’sinin kadin,
%65.4anun erkek, %27.9unun 9. sinif, %40’ mnin 10. sinif, %21.6’sinin 11. sinif,
9%10.5’inin 12.s1n1f oldugu, %11.9’unun Bilseme devam ettigi, %26.5’inin fen lisesi,
9%6.2’sinin sosyal bilimler lisesi, %22.3’tiniin Anadolu lisesi, %25.7’sinin mesleki
ve teknik Anadolu lisesi, %19.3’iiniin Anadolu imam hatip lisesine devam ettigi
gortlmektedir.

Veri Toplama Araglari

Aragtirmada veri toplama araci olarak aragtirmacilar tarafindan hazirlanan Ki-
sisel Bilgi Formu, Saricam, Akin ve Cardak (2012) tarafindan gelistirilen Hatayla
Mliskili Utang ve Sugluluk Duygusu Olgegi ve Akin (2007) tarafindan gelistirilen Oz
Giiven Olgegi kullanilmistir.

Hataylalliskili Utangve Sugluluk DuygusuOlgegi(Sarigam, Akinve Cardak,2012)
10maddevesuglulukveutangolmakiizere2 altboyuttan olugsmaktadir. Cronbachalfa
glivenirlikkatsayisi6l¢eginbiitiiniiicin.80;bucaligmadaise.85olarakhesaplanmistir.
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Oz Giiven Olgegi (Akin, 2007) 33 madde ve 2 i¢ 6z giiven ve dis 6z giiven olmak
iizere 2 alt boyuttan olugsmaktadir. Olgegin test-tekrar test giivenirlik katsayilari
ise 6lgegin biitiini icin .94, i¢ 6z-giliven alt 6lgegi i¢in .97 ve dig 6z-giiven icin .87
olarak bulunmustur. Bu ¢alismada Cronbach alfa gtivenirlik katsayis1 6lgegi biitii-
ni i¢in .93 olarak hesaplanmustir.

Verilerin Toplanmasi

Bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmast belirtilen tiim kurallara uyulmustur. Oncelikle
Olgekleri arastirmada kullanabilmek i¢in gerekli olan kullanim izinleri o6lgekleri
gelistiren bilim insanlarindan alinmustir. Sonrasinda, verilerin toplanmasi igin
gerekli olan aragtirma uygulama izni ve Bursa Uludag Universitesi Arastirma ve
Yayin Etigi Kurullar1 Sosyal ve Beseri Bilimler Aragtirma ve Yayin Etigi Kurulu'nun
27.05.2022 tarih, 2022/05 sayili 17 nolu karari ile Etik Kurul izni alinmistir. Aras-
tirma verileri arastirmacilar tarafindan yiiz ylize toplanmustir.

Verilerin Analizi

Toplanan veriler 6ncelikle MS EXCEL tabloya islenmis, daha sonra SPSS 23
programi kullanilarak analiz edilmistir. Oncelikle verilerin normal dagilip dagil-
madigina bakilmistir. Kolmogorov Simirnov Testi sonucunda p =.200 (p>.005)
olarak ol¢iilmiistiir. Carpiklik ve basiklik testinin sonuglarina bakildiginda, ¢arpik-
ik degerinin .222 basiklik degerinin .247 oldugu, %5 giiven araliginda beklenen
aralikta oldugu goriilmektedir.

Hatayla Iligkili Utang ve Sugluluk Duygusu Olgegi 7’li likert derecelendirme
ile 6l¢ceklenmektedir. 7’1i likert 6lgeklerine gore aritmetik ortalama degerlendirme
araliklar1 Tablo2de verilmis, bulgular bu dogrultuda yorumlanmustir.

Tablo 2. Hatayla Iliskili Utang ve Sugluluk Duygusu Olgegi Aritmetik Ortalamalarin
Degerlendirme Araligi

Aralik Diizey

1.00-1.86 Cok diigiik diizey (Hig uygun degil)
1.87-2.71 Disiik diizey (Uygun degil)

2.72-3.57 Kismen diisiik diizey (Biraz uygun degil)
3.58-4.43 Orta diizey (Ne uygun ne de uygun degil)
4.44-5.29 Kismen yiiksek diizey (Biraz uygun)
5.30-6.14 Yiiksek diizey (Uygun)

6.15-7.00 Cok yiiksek diizey (Tamamen uygun)
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Tablo 2’ye gore, puanlardaki artis hataya iligkin utan¢ ve su¢luluk duygusu-
nun yiiksekligini, azalma ise diisiikliigiinii gostermektedir. Oz Giiven Olgegi 5’li
likert derecelendirme ile 6lgeklenmektedir. 5°1i likert olgeklerine gére aritmetik
ortalama degerlendirme araliklar1 Tablo 3’te verilmis, bulgular bu dogrultuda
yorumlanmustir.

Tablo 3. Oz Giiven Olgegine Gire Aritmetik Ortalamalarin Degerlendirme Aralig

Aralik Diizey

1.00-1.80 Diisiik diizey (Hig tanimlamryor)
1.81-2.60 Kismen diisiik (Biraz tanimlamryor)
2.61-3.40 Orta diizey (Orta diizeyde tanimliyor)
3.41-4.20 Kismen yiiksek (Iyi tanimliyor)
4.21-5.00 Yiiksek diizey (Cok iyi tanimliyor)

Tablo 3 gore, puanlardaki artis 6z giivenin yiiksekligini, azalma ise disiiklii-
giinii gostermektedir. Aragtirma verileri normal dagilima sahip oldugundan ana-
lizlerde parametrik test istatistigi kullanilmigtir.

BULGULAR

Ogrencilerin 6z giiven diizeylerine iligkin bulgular Tablo 4’te verilmistir.

Tablo 4. Ogrencilerin Oz Giiven Diizeyleri

Degiskenler N X ss En Diisiik  En Yiiksek  Diizey

Oz giiven 705  3.67  21.02 53.00 165.00 Kismen yiiksek
1. I¢ 6z giiven 705  3.67 1143 19.00 85.00 Kismen yiiksek
2. Dis 6z giiven 705  3.66  11.00 22.00 80.00 Kismen yiiksek

Tablo 4 gore 6grencilerin 6z giiven diizeylerine iligkin bulgular incelendiginde
Bilsem ve proje okullarina devam eden lise 6grencilerinin 6z giiven diizeylerinin
kismen yiiksek oldugu, ortalama degerinin X=3.67 olarak gerceklestigi goriilmek-
tedir. Alt boyutlar bakildiginda 6grencilerin i¢ 6z giiven (X=3.67) ve dis 6z giiven
(X=3.66) diizeylerinin de kismen yiiksek oldugu goriilmektedir. Ogrencilerin ha-
taya iligkin utang ve sugluluk diizeyleri Tablo 5’te verilmistir.

Tablo 5. Ogrencilerin Hataya Iliskin Utang ve Su¢luluk Diizeyleri

Degiskenler N X ss En Diisiik En Yiiksek Diizey

Hataya iliskin Utang ve Sugluluk D. 705 4.25 12.92  10.00 70.00 Orta diizey
1. Utang 705 419 654  7.00 35.00 Orta diizey
2. Sugluluk 705 432 7.67 7.0 35.00 Orta diizey
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Tablo 5e gore 6grencilerin hataya kars: utang ve sucluluk diizeylerine yonelik
bulgular incelendiginde Bilsem ve proje okullarina devam eden lise 6grencilerde
hataya karg1 utang ve sugluluk duygusunun orta diizey oldugu, ortalama degerinin
X=4.25 olarak gerceklestigi gorillmektedir. Alt boyutlar bakildiginda 6grencilerde
utang (X=4.19) ve sugluluk (X=4.32) duygusunun orta diizey oldugu goriilmek-
tedir. Tablo 6da 6grencilerin 6z giivene yonelik algilarinin cinsiyete gore t- testi
sonuglar1 gosterilmistir.

Tablo 6. Ogrencilerin Oz Giivene Yonelik Algilarimin Cinsiyete gore t- testi

Degiskenler Cinsiyet N P ss sd t p
. Kadin 245 3.52 19,29
Oz giiven 702 -4,435 .000*
Erkek 460 3.74 21,50
. Kadin 245 3.49 10,62 702 -5,516 .000*
1. I¢ 6z giiven
Erkek 460 4.01 11,51
Kadin 245 3.35 10,30 702 -2,763 .006*
2. Dig 6z gliven
Erkek 460 3.71 11,28

*p<.05

Tablo 6 incelendiginde 6grencilerin 6z giivene [t (702)= -4.435, p<.05] ve 6z
glivenin alt boyutlar1 olan i¢ 6z giiven [t (702)= -5.516, p<.05] ve dis 6z giivene [t
(702)= -2.763, p<.05] iliskin algilarinin cinsiyete gore istatistiksel olarak anlaml
olarak farklilastig1 goriilmektedir. Erkek 6grencilerin (X=4.01, X=3.71, X=3.74)
i¢ 6z giiven, dis 6z giiven ve toplam 6z giivene yonelik algilarinin kiz 6grencilere
(X=3.49, X=3.35, X=3.52) gore daha yiiksek oldugu goriilmektedir. Tablo 7de 68-
rencilerin hataya iligkin utang ve sugluluk duygusuna yonelik algilarinin cinsiyete
gore t- testi sonuglar1 gosterilmistir.

Tablo 7. Ogrencilerin Hataya Iliskin Utang ve Sugluluk Duygusuna Yonelik Algilarimn
Cinsiyete gore t- testi

Degiskenler Cinsiyet N x ss sd t P
Hataya {liskin Utang ve Kadin 245 4.58 12,21
701 4,940 .000*

Sugluluk D. Erkek 460 4.08 12,98

Kadin 245 4.57 7,51 701 4,840  .000*
1. Utang

Erkek 460 3.99 7,56

Kadin 245 4.59 5,93 702 4,029 .000*
2. Sugluluk

Erkek 460 4.18 6,75

*p<.05
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Tablo 7 incelendiginde 6grencilerin hataya iligkin utang ve su¢luluk duygusu-
na [t (701)= 4.940, p<.05] ve alt boyutlar1 olan utang [t (701)= 4.840, p<.05] ve
sucluluga [t (702)= 4.029, p<.05] iliskin algilarinin cinsiyete gore istatistiksel ola-
rak anlamli olarak farklilastig goriilmektedir. Kiz 6grencilerin (X=4.57, X=4.59,
X=4.58) utang, sugluluk ve hataya iliskin utang ve sucluluk duygusuna yoénelik
algilarinin erkek 6grencilere (X=3.99, X=4.18, X=4.08) gore daha yiiksek oldu-
gu gorilmektedir. Tablo 8de 6grencilerin 6z giivene yonelik algilarinin Bilseme
devam durumuna gore t- testi sonuglar gosterilmistir.

Tablo 8. Ogrencilerin Oz Giivene Yonelik Algilarinin Bilseme Devam Durumlarina gére - testi

Degiskenler Devam N X ss sd t P
. Evet 84 3.72 20,97
Oz giiven 703 ,805 421
Hayir 621 3.66 21,04
. Evet 84 3.73 11,20 703 ,871 ,384
1. I¢ 6z giiven
Hayr 621 3.66 11,47
Evet 84 3.70 11,41 703 ,634 ,526
2. Dig 6z gliven
Hayir 621 3.65 10,95

*p<.05

Tablo 8 incelendiginde 6grencilerin 6z giivene [t (703)= .805, p>.05] ve 6z gii-
venin alt boyutlari olan i¢ 6z giiven [# (703)=.871, p>.05] ve dis 6z glivene [t (703)=
.634, p>.05] iliskin algilarinin Bilseme devam durumuna gore istatistiksel olarak
anlamli olarak farklilasmadig1 gortilmektedir. Tablo 9da 6grencilerin hataya iligkin
utang ve sugluluk duygusuna yonelik algilarinin Bilseme devam durumuna gore
t- testi sonuglar1 gosterilmistir.

Tablo 9. Hataya [liskin Utang ve Sugluluk Duygusuna Yonelik Algilarinin Bilseme Devam
Durumlarina gore t- testi

Degiskenler Devam N x ss sd t P
Hataya liskin Utang ve ~ Evet 84 4.34 14,89
702 ,619 ,536

Sugluluk D. Hayir 621 4.24 12,65

Evet 84 4.29 8,66 702 ,651 ,515
1. Utang

Hayir 621 4.18 7,54

Evet 84 4.40 7,10 703 ,588 ,556
2. Sugluluk

Hayr 621 431 6,47

*p<.05
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Tablo 9 incelendiginde 6grencilerin hataya iliskin utang ve sugluluk duygusuna
[t (702)=.619, p>.05] ve alt boyutlar1 olan utang [t (702)=.651, p>.05] ve sugluluga
[t (703)= .588, p>.05] iliskin algilarinin Bilseme devam durumuna gore istatistik-
sel olarak anlamli olarak farklilasmadig gorillmektedir. Tablo 10da 6grencilerin
0z glivene yonelik algilarinin sinif diizeyine gore ANOVA sonuglar1 gosterilmistir.

Tablo 10. Ogrencilerin Oz Giivene Yonelik Algilarinin Sinif Diizeyine gore ANOVA

.. Varyansin Kareler Kareler
Degiskenler ) sd F P Fark
Kaynagi Toplam1 Ortalamasi
Gruplar aras1 ~ 6177,605 3 2059,202
0Oz giiven Grup i¢i 305036,344 701 435,145 4,732 .003* 10-12
Toplam 311213,949 704
Gruplar arasi 1677,519 3 559,173
. B 4,339 .005*
1. I¢ 6z giiven Grup igi 90348,013 701 128,884 10-12
Toplam 92025,532 704
Gruplar aras1 ~ 1448,151 3 482,717 4,041  .007*
2.D1s 6z gliven  Grup igi 83745,713 701 119,466 10-12
Toplam 85193,864 704
*p<.05
Tablo 10 incelendiginde, 6grencilerin 6z giivene [F, , ,=4.732, p<.05] ve alt bo-

yutu olan i¢ 6z giiven [F,, =4.339, p<.05] ve di§ 6z glivene [F,, =4.041, p<.05]
iliskin goriislerinin 6grencinin devam ettigi sinif diizeyine gore istatistiksel olarak
anlaml farklilik oldugu goriilmektedir. Farkin hangi gruplarin arasinda oldugunu
bulmak i¢in Scheffe Testi yapilmistir, i¢ 6z gliven ve dis 6z glivene iligkin 12. sinif
(X=3.91, X=3.92, X=3.93) 6grencilerinin goriiglerinin 10. stmif (X=3.59, X=3.83,
X=3.58) 6grencilerinden daha yiiksek oldugu goriilmiistiir. Tablo 11de 6grencile-
rin hataya iliskin utan¢ ve sugluluk duygusuna yonelik algilarinin sinif diizeyine

gore ANOVA sonuglar: gosterilmistir.

Tablo 11. Ogrencilerin Hataya Iliskin Utang ve Sugluluk Duygusuna Yonelik Algilarinin Sinif
Diizeyine gore ANOVA

Degiskenler Varyartsm Kareler o Kareler F . Fark
Kaynag: Toplam1 Ortalamasi

Hataya Iliskin Gruplar aras1 ~ 1120,564 3 373,521

Utang ve Sugluluk ~ Grup igi 116363,794 700 166,234 4,732,082 -

D. Toplam 117484,358 703
Gruplar aras1 996,051 3 332,017 9-12

1. Utang Grup i¢i 40384,494 700 57,692 5,755 ,001* 10-12
Toplam 41380,545 703
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Gruplar aras1 26,820 3 8,940 ,208 ,891
2. Sugluluk Grup igi 30089,557 701 42,924 -
Toplam 30116,377 704

*p<.05

Tablo 11 incelendiginde, 6grencilerin hataya iliskin utang ve su¢luluk duygu-
suna [F, . =4.732, p>.05] ve alt boyutu olan sugluluga [F,, ,, =.208, p>.05] iliskin
goriglerinin 6grencinin devam ettigi sinif diizeyine gore istatistiksel olarak anlam-
Ii gekilde farklilagmadig: ancak utanca ydnelik gérislerinin [F,, ,  =5.755, p<.05]
Ogrencinin devam ettigi sinif diizeyine gore istatistiksel olarak anlamli farklilik go-
rilmektedir. Farkin hangi gruplarin arasinda oldugunu bulmak i¢in Schefte Testi
yapilmigtir, sonuglarina gore utanca iligkin 9. sinif (X=4.44) ve 10. sinif (X=4.24)
ogrencilerinin gortslerinin 12. Sinif (X=3.61) 6grencilerinden daha yiiksek oldu-
gu gortilmistiir. Tablo 12'de 6grencilerin 6z giivene yonelik algilariin okul tiiriine

gore ANOVA sonuglar1 gosterilmistir.

Tablo 12. Ogrencilerin Oz Giivene Yonelik Algilarinin Okul Tiiriine gore ANOVA

.. Varyansin Kareler Kareler
Degiskenler ) sd F P Fark
Kaynag Toplam1 Ortalamas1
Gruplar aras1 ~ 3681,494 4 920,373
-- .. 2,095,080
Oz gliven Grup igi 307532,455 700 439,332 -
Toplam 311213,949 704
Gruplar arasi 1184,244 4 296,061
f 2,281  ,059
1. I¢ 6z giiven Grup igi 90841,288 700 129,773 -
Toplam 92025,532 704
Gruplar arast 954,241 4 238,560 1,982  ,095
2. D1s 6z giiven Grup igi 84239,623 700 120,342 -
Toplam 85193,864 704
*p<.05
Tablo 12 incelendiginde, 6grencilerin 6z giivene [F,, ,, =2.095, p>.05] ve alt bo-

yutlari olan i¢ 6z giiven [F ,, =2.281, p>.05] ve dis 0z giivene [F,, ,, =1.982, p>.05]
iligskin gortiglerinin 6grencinin devam ettigi okulun tiiriine gore istatistiksel olarak
anlamli gekilde farklilasmadig1 goriilmektedir. Ogrencilerin hataya iligkin utang ve
sucluluk duygusuna yonelik algilariin okul tiiriine gére ANOVA sonuglar1 Tablo

13’te verilmistir.
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Tablo 13. Ogrencilerin Hataya Iliskin Utang ve Sugluluk Duygusuna Yénelik Algilarinin Okul
Tiiriine gore ANOVA

. Varyansin Kareler Kareler
Degiskenler B sd F p Fark
Kaynag: Toplami1 Ortalamas1

Hataya iligkin Gruplar aras1 ~ 4871,084 4 1217,771
7,559 ,000*  FL-MTAL

Utang ve Grup i¢i 112613,274 699 161,106 SBL-MTAL
Sugluluk D. Toplam 117484,358 703
Gruplar arast ~ 1318,904 4 329,726 FL-MTAL
1. Utang Grup i¢i 40061,642 699 57,313 5,753 ,000* SBL-MTAL
Toplam 41380,545 703
Gruplar aras1 ~ 1250,167 4 312,542 FL-AL
2. Sugluluk Grup igi 28866,210 700 41,237 7,579 ,000* FL-MTAL
Toplam 30116,377 704 SBL-MTAL
*p<.05

Tablo 13 incelendiginde, 6grencilerin hataya iligkin utang ve su¢luluk duygusu-
na [F, ., =7.559, p<.05] ve alt boyutu olan utanca [F, ., =5.753, p<.05], sucluluga
[F ,00=7-579, p<.05] iligkin goriislerinin dgrencinin devam ettigi okulum tiiriine
gore istatistiksel olarak anlamli sekilde farklilastig1 goriilmektedir. Farkin hangi
gruplarin arasinda oldugunu bulmak icin Scheffe Testi uygulanmistir, hataya ilis-
kin utang ve sugluluk duygusuna, utanca ve sugluluga iliskin fen lisesine (X=4.56,
X=4.49, X=4.63) ve sosyal bilimler lisesine (X=4.72, X=4.64, X=4.20) devam
eden 6grencilerinin goriislerinin mesleki ve teknik Anadolu lisesine (X=3.92,
X=3.83, X=4.01) devam eden 6grencilerinden daha yiiksek oldugu goriilmiistiir.
Sululuga iliskin fen lisesine (X=4.63) devam eden 6grencilerin goriislerinin Ana-
dolu lisesine (X=4.20) devam eden 6grencilerin goriislerinden daha yiiksek oldu-
gu goriilmistiir. Tablo 14’te 6grencilerin hataya iligkin utang ve sugluluk duygusu
ile 6z giivene iliskin Pearson Momentler Carpimi Korelasyon Katsayist Analizi so-
nuglari verilmistir.

Tablo 14. Ogrencilerin Hataya liskin Utang ve Sugluluk Duygusu ile Oz Giivene Iliskin
Pearson Momentler Carpumi Korelasyon Katsayisi Analizi Sonuglar:

Degiskenler Oz Giiven i¢ Oz Giiven D1s Oz Giiven

Hataya I. Utang-Sugluluk -,148" -,169" -,107"

Utang 2107 -,235" -, 158"

Sucluluk -,044 -,055 -,026
p<.01
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Tablo 14 incelendiginde, 6z gliven ve 6z giivenin alt boyutlar: olan i¢ 6z gliven
ve dig 6z giliven ile hataya iliskin utang ve sugluluk duygusu ve utang arasinda dii-
stik diizey negatif diizeyde iliski oldugu, en yiiksek iligkinin utang ve i¢ 6z giiven
(r=-.235, p < .01), en dusiik iliskinin hataya iliskin utang ve sugluluk duygusu ve
dis 6z giiven arasinda (r = -.107, p < .01) oldugu goriilmektedir. Ogrencilerinin 6z
giivenleri arttik¢a hataya iligkin utang ve sugluluk duygularinin azaldigy, 6z giiven-
leri azaldikga ise hataya iligskin utang ve suc¢luluk duygularinin arttig1 sdylenebilir.

TARTISMA, SONUC VE ONERILER

Alanyazin incelendiginde Bilim ve Sanat Merkezine ve proje okullarina devam
eden ogrencilerle 6z giiven, hataya kars1 utang ve sucluluga iliskin yapilan ¢alisma-
larin smurl oldugu goriildiigiinden, sonuglar diger okul tiirlerinde yapilan alan-
yazinda var olan ¢aligmalarla tartigilmistir. Arastirmada Bilsem ve proje okullari-
na devam eden ortadgretim 6grencilerinin 6z giiven, i¢ 6z giiven ve dis 6z giiven
diizeylerinin kismen yiiksek, hataya kars1 utang ve sugluluk diizeylerinin ise orta
diizey oldugu tespit edilmistir. Benzer bicimde, Gencer (2019) tarafindan yapilan
aragtirmanin sonucunda 6grencilerin 6z giiven diizeylerinin yiiksek olarak tes-
pit edilmistir.

Ogrencilerin 6z giivene ve 6z giivenin alt boyutlar1 olan i¢ 6z giiven ve dis 6z
giivene iligkin algilarinin cinsiyete gore istatistiksel olarak anlamli olarak farklilas-
t1g1, erkek 6grencilerin i¢ 6z giiven, dig 6z giiven ve toplam 6z giivene yonelik al-
gilarinin kiz 6grencilere gore daha yiiksek oldugu gorilmektedir. Alanyazinda lise
ogrencilerinin 6z gliven diizeylerinin cinsiyetlerine gore istatistiksel olarak anlamli
bir farka rastlanmayan (Coknaz ve dig, 2018, Bilgin, 2011) ve rastlanan ¢alismalar
(Aydin ve Aydin, 2022, Ezmeci, 2012). Aydin ve Aydin (2022) ve Ezmeci (2012)
tarafindan yapilan ¢aligmalarda bu galismay1 destekler nitelikte kiz 6grencilerin 6z
giiven puanlarinin erkek 6grencilerden daha yiiksek oldugu bulunmustur

Ogrencilerin hataya iligkin utang ve sugluluk duygusuna ve alt boyutlar1 olan
utang ve sugluluga iliskin algilarinin cinsiyete gore istatistiksel olarak anlamli
farklilik oldugu goriilmektedir. Kiz 6grencilerin utang, su¢luluk ve hataya iliskin
utang ve sugluluk duygusuna yonelik algilarmin erkek 6grencilere gore daha
yiitksek oldugu gériilmektedir. Ogrencilerin 6z giivene ve hataya iligkin utang ve
sugluluk duygusuna iliskin algilarinin Bilseme devam durumuna gore istatistiksel
olarak anlamli olarak farklilasmadig1 goriilmektedir. Benzer sekilde, Dilber (2013)
tarafindan yapilan arastirmanin sonuglarina gére Anadolu Lisesi 6grencilerinin
diger lise tiirlerinde 6grenim goéren 6grencilere gore hata karsisinda daha fazla
sugluluk duygusu yasadig1 sonucuna ulagilmistir.

Ogrencilerin 6z giivene ve alt boyutu olan i¢ 6 zgiiven ve dis 6z giivene iligkin
goruslerinin 6grencinin devam ettigi simif diizeyine gore istatistiksel olarak an-
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lamli sekilde farklilastig1 goriilmektedir. I¢ 6z giiven ve dis 6z giivene iliskin 12.
sinif 6grencilerinin goriislerinin 10. sinif 6grencilerinden daha yiiksek oldugu go-
rilmistir. Alanyazindaki caligmalar bu ¢alismayi destekler niteliktedir. Nitekim,
Aydin ve Aydin (2022) tarafindan aragtirma projelerinin lise 6grencilerin 6z giiven
diizeylerine etkisini belirlemek amaciyla yapilan ¢alisgmada 6grencilerin 6z giiven
puanlarinin sinif diizeyine anlaml farklilik gosterdigi tespit edilmistir. 11. ve 12.
sinif 6grencilerinin 6z gliven puan ortalamalarinin da 9. ve 10. sinif 6grencilerine
gore daha yiiksek oldugu bulgulanmistir. Bilgin (2011) tarafindan yapilan ¢alisma-
da ergenlerin yaslar: artik¢a 6z giiven seviyelerinin artigini bulgulanmustir. Ferre-
iraa, Bentoa, Chavesa, Duartea (2014) tarafindan yapilan ¢aligmada 12. Siniflarin
11. Siniflara gore 6z-glivenlerinin daha ytiksek oldugu bulunmustur.

Ogrencilerin hataya iliskin utang ve sucluluk duygusuna ve alt boyutu
olan sugluluga iligkin gorislerinin 6grencinin devam ettigi sinif diizeyine gore
istatistiksel olarak anlaml farklilik olmadig1 ancak utanca yonelik goriislerinin
6grencinin devam ettigi sinif diizeyine gore istatistiksel olarak anlaml bir farklilik
oldugu gortilmektedir. Utanca iliskin 9. sinif ve 10. sinif 6grencilerinin goriislerinin
12. sinif 6grencilerinden daha yiiksek oldugu gorilmiistiir.

Ogrencilerin 6z giiven, hataya iligkin utang ve sugluluk diizeylerinin 6grencinin
devam ettigi okulun tiiriine gore farklilastig, fen lisesine ve sosyal bilimler lisesine
devam eden 6grencilerin hataya iliskin utang ve sugluluk diizeylerinin mesleki ve
teknik Anadolu lisesine devam eden 6grencilerden, fen lisesi 6grencilerinin suglu
hissetme diizeylerinin Anadolu lisesi 6grencilerinden daha yiiksek oldugu sonucu-
na ulagilmistir. Bu durumun fen lisesi devam eden &grencilerin akademik olarak
sorumluluk bilingleri ve hedefleri yitksek oldugundan hata yaptiklarinda su¢luluk
hissetme durumlarinin da artmasindan kaynaklaniyor olabilecegi sdylenebilir.

Oz giiven ve 6z giivenin alt boyutlari olan i¢ &z giiven ve dis 6z giiven ile hataya
iliskin utang ve sugluluk duygusu ve 6z giiven arasinda diisiik diizey negatif diizey-
de iligki oldugu tespit edilmistir. Ogrencilerinin 6z giivenleri arttik¢a hataya iliskin
utang ve sugluluk duygularinin azaldigy, 6z giivenleri azaldik¢a ise hataya iliskin
utang ve sugluluk duygularinin arttig1 séylenebilir. Alanyazinda yapilan ¢aligmalar
ise bu bulguyu destekler niteliktedir (Budiarto ve Helmi, 2021; Gevrekgi ve Cira-
koglu, 2017; Giindiiz, 2018; Kumru, 2022; Ward, 2014).

Ortadgretim 6grencilerinde yogun hissedilen hataya karsi sugluluga iligkin bas
edebilme becerilerinin desteklenmesi yoluyla saglikli 6z giiven gelisiminin saglan-
mas1 i¢in okul psikolojik danigmanlar: tarafindan etkinlikler gelistirilerek prog-
ramlar olusturulabilir. Aragtirma sonuglarina gore, 6zellikle 9 ve 10. siniflarda daha
diisiik diizeyde 6z giiven oldugu dikkate alindiginda ortadgretimin ilk yillarinda
yapilacak ¢alismalarin daha yogun olmas: ve ¢aligmalarin okul yonetimi tarafin-
dan da desteklenmesi 6nemlidir. Arastirmanin farkli okul tiirlerinde, ebeveyn tu-
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tumlari, kardes sayisi, kaginci ¢ocuk oldugu, ailenin sosyoekonomik diizeyi, anne
ve babanin egitim durumu gibi degiskenler agisindan incelenmesi 6nerilmektedir.
Gelecek ¢aligmalarda Bilim ve sanat merkezine ve proje okullarina devam eden 6g-
rencilerin 6z giiven, hataya karg1 utang ve sugluluk diizeylerinin reddedilme, kabul
goérmeme, onay alma ihtiyaci, giivenli baglanma siiregleri ile ilikisi arastirilabilir.

Tesekkiir ve Aciklamalar

Caligmamiza katki saglayan tiim 6grencilere tesekkiir ederiz.

Cikar Catismasi

Makalenin yazarlar1 arasinda, ¢aliyma kapsaminda herhangi bir kisisel ve finansal
¢ikar ¢atigmasi bulunmamaktadur.

Yazar Katki Oranlari

Galigmanin Tasarlanmasi (Design of Study): IGE(%33), HG(%34), YD(%33)
Veri Toplanmasi (Data Acquisition): IGE(%33), HG(%34), YD(%33)

Veri Analizi (Data Analysis): IGE(%33), HG(%34), YD(%33)

Makalenin Yazimi (Writing Up): IGE(%33), HG(%34), YD(%33)

Makalenin Génderimi ve Revizyonu (Submission and Revision): IGE(%33),
HG(%34), YD(%33)
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INVESTIGATION OF THE RELATIONSHIP BETWEEN OFFENCE
RELATED FEELINGS OF SHAME AND GUILT AND SELF CONFIDEN-
CE IN SECONDARY SCHOOL STUDENTS ATTENDING BILSEM AND

PROJECT SCHOOLS

ABSTRACT

This research’s aim is to examine levels of high school students attending at
different grade levels of science and art centers and project schools in Bursa on
offence related feelings of shame and guilt and self confidence. This research is
descriptive research in survey model. A quantitative research design was used. Ac-
cording to the statistics of 2021-2022, the research sample consists of 705 high
school students attending at science and art centers and project schools in Bursa.
Since the research was aimed at high school students attending at science and art
centers and project schools in Bursa, a purposeful sampling method was used and
volunteerism was taken as a basis. As data collection tools Personal Information
Form, Offence Related Feelings of Shame and Guilt Scale and Self Confidence Sca-
le were used in the research. It is seen that students' perceptions of offence related
feelings of shame and guilt about a mistake and their sub-dimensions of shame and
guilt differ statistically according to gender, and female students' levels are higher
than male students. It is seen that the students' perceptions on offence related fee-
lings of self confidenceand shame and guilt do not differ statistically significantly
according to their attendance to Bilsem. It can be said that there is a low-level nega-
tive relationship between self confidence and offence related feelings on shame and
guilt. So we can say that, the self confidence of the students increases, their offence
related feelings of shame and guilt decrease, and as the self confidence decreases,
the offence related feelings of shame and guilt increase.

Keywords: Mistake, Guilt, Shame, Self Confidence, Adolescence, High School,
Student, Bilsem.

i

BILSEM VE PROJE OKULLARINA DEVAM EDEN ORTAOGRETIM
OGRENCILERINDE HATAYA KARSI UTANG VE SUCLULUK iLE 6z
GUVEN ARASINDAKI ILISKININ INCELENMESI

Oz

Bu arastirmanin amaci Bursa ili bilim ve sanat merkezleri ile proje okullarinda
Ogrenim goren lise 6grencilerinin hataya kars1 sugluluk ve 6z giiven diizeyleri ara-
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sindaki iligkinin belirlenmesidir. Aragtirma tarama modelinde betimsel bir aras-
tirmadir. Nicel arastirma deseni kullanilmigtir. Arastirma 6rneklemini 2021-2022
istatistiklerine gore Bursa ilinde bilim ve sanat merkezleri ve proje okullarinda
Ogrenim goren 705 lise 6grencisi olusturmaktadir. Arastirma Bursa ilinde bilim
ve sanat merkezleri ve proje okullarinda 6grenim goren lise 6grencilerine yone-
lik oldugu i¢in amacl 6rnekleme yontemi kullanilmis, gontillilik esas alinmus-
tir. Arastirmada Kisisel Bilgi Formu, Hatayla Iliskili Utang ve Sugluluk Duygusu
Olgegi ve Oz Giiven Olgegi veri toplama araci olarak kullanilmistir. Ogrencilerin
hataya iliskin utang ve su¢luluk duygusuna ve alt boyutlar1 olan utang ve sugluluga
iligkin algilarinin cinsiyete gore istatistiksel olarak anlaml olarak farklilagtig1, kiz
ogrencilerin utang, sucluluk ve hataya iligkin utang ve sucluluk duygusuna yonelik
algilarinin erkek 6grencilere gore daha yiiksek oldugu gériilmektedir. Ogrencilerin
hataya kars1 utang ve sugluluk ile 6z giiven duygusuna iligkin algilariin Bilseme
devam durumuna gore istatistiksel olarak anlamli olarak farklilasmadigi goriil-
mektedir. Oz giiven ve 6z giivenin alt boyutlari olan i¢ 6z giiven ve dis 6z giiven ile
hataya iliskin utang ve sugluluk duygusu ve 6z giiven arasinda diisiik diizey negatif
iliski oldugu, 6grencilerinin 6z giivenleri arttikca hataya karsi utang ve sugluluk
duygularinin azaldigi, 6z giivenleri azaldik¢a hataya kars: utang ve sugluluk duy-
gularinin arttig1 soylenebilir.

Anabhtar Sozciikler: Hata, Sucluluk, Utang, Oz Giiven, Ortadgretim, C)grenci,
Bilsem.

2

INTRODUCTION

Emotions, one of the most important guides of human behavior, are internal
reactions that arise from what people feel or interpret to the events and situations
they encounter in their daily lives. People feel many positive or negative emoti-
ons throughout the day, and emotions have an important place among the factors
that distinguish humans from other living things and make them truly individuals.
While Cegen (2002) defines emotions as a process that includes individuals’ per-
sonal lives and what the individual can do regarding important situations, Erkol
(2022, p.9) defines emotions as a process that occurs for purpose focused; has a
multidimensional structure cause it depends on neurology, psychology, cogniti-
ve and cultural variables; as attitudinal and behavioral reactions that can differ
depending on the experiences of the individual. Emotion can be expressed as an
individual’s interpretation of the feelings he/she has experienced in response to
events or situations in the past. When we look at the definitions made about hu-
man beings, it is generally seen that the emphasis is on the characteristics of being
able to think, but it should not be ignored that human beings are not purely rati-
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onal beings, but rather have emotions and feelings (Dis, 2017). It is not possible
to talk about an individual who is completely isolated from his/her emotions, but
it can be said that an individual who acts entirely with his/her emotions may also
have a psychologically fragile structure. Controlling emotions in accordance with
the situation is only possible if the individual develops this ability (Ak¢ay & Coruk,
2012). Emotions are at the center of the important events of our lives. Emotions
that we have experienced in similar events before, and the meanings that those
emotions make us feel and the meanings we ascribe to those emotions, lie behind
our reactions to many events.

According to the evolutionist perspective, emotions have important functions
in terms of the survival of human beings and the continuation of their generation.
Emotions have helped human beings fight for survival by ensuring that they are
prepared for attacks by predators, dangerous situations and threats. When indivi-
duals encounter a threat, they first show the fight or escape response. Individuals
prefer to fight when they think that overcome the situation, and on the contrary,
they prefer to run away when they think that they cannot overcome it (Erkol, 2022,
p-16). Furthermore, since humans are social beings, the way emotions regulate hu-
man behavior, thoughts, relationships, and interactions in social life can be expla-
ined by the social function of emotions. Emotions have many advantages such as
meeting the psychological needs of the individual, maintaining social relations,
protecting from dangers, and taking precautions against situations that threaten
the members of the group (Kavakli, 2019). According to the research conducted
by Trampe, Quoidbach and Taquet (2015) on a high-number and heterogeneous
sample with a smartphone application developed by the researchers, 90% of the
participants stated that they experience at least one emotion intensely per day, and
the most common emotion is joy, love, and anxiety, respectively. Additionally, it
was concluded that people experience positive emotions 2.5 times more than ne-
gative emotions. According to a study conducted by Oatley and Duncan (1994)
with the participation of 47 adult employees, it was found that 11% of the partici-
pants experienced an intense emotion at least once a day, and anger was felt more
frequently than other emotions (happiness, sadness, fear and disgust, etc.). In this
context, it can be said that wherever people are, emotions accompany them, and
emotions are the most important predictor of human behavior.

Emotions are one of the most distinctive features that distinguish human from
other living creatures. As the individual develops the capacity to better recognize
and understand his or her own emotions, empathy and communication skills will
improve, which will positively affect the individual’s social relationships. In the
study conducted by Gencer (2019), it was found that there was a significant
difference between students’ self confidenceand family communication, and
that students with high self confidencehad “very good” communication with
their families.
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Human beings are emotional creatures and, in some cases, put their emotions
before rationality. While there is no individual who is completely free of emotions,
it can be said that an emotion accompanies every event or situation experienced.
Feelings of shame, rejection, hurt, and loneliness are inherently social emotions
that involve threats and resistance that arise in interpersonal interactions and com-
munications. Rejection in social relationships can be considered as one of the pain-
ful events that individuals encounter in their lives. Rejection or lack of acceptance
in romantic relationships, relationship ending in separation, being ostracized in
a group, moving away from family members, and being ignored in daily life have
many emotional, psychological, and interpersonal negative consequences. Not
only do people react highly when they perceive rejection, but also much of human
behavior is influenced by the desire to avoid rejection (Leary, 2015).

Offence related feeling of guilt which is based on the fear of rejection and not
being accepted is another powerful emotion that the individual has to deal with.
Leary (2015) stated that guilt and shame are typical reactions to moral or ethical
infractions and are closely related to the individual’s concerns about relational va-
lue and rejection. Although the words guilt and shame are often used interchange-
ably, these words are actually psychologically different emotions. Individuals feel
guilty when they commit a bad or negative behavior, but feel ashamed when they
think they are a bad person. Shame activates hiding or avoiding, while guilt can be
evaluated as a reparative action and positive emotion such as apologizing, admit-
ting the mistake, and compensating for the damage done (Tangney, Miller, Flicker
& Barlow,1996). In this context, the feeling of guilt and shame consists of emotions
based on self-consciousness that arise as a result of the individual’s self-evaluation.
In this evaluation, the feeling of guilt targets the individual’s behavior, while the
feeling of shame targets the self. In studies that touch upon the damaging nature
of guilt as much as the feeling of shame, depending on the situation experienced,
emphasized to the devastating effects of the feeling of guilt and the consequences of
a person who causes an irreparably severe and irreversible accident that commits
suicide because of suffering great pain due to this accident (Dost and Yagmurlu,
2006). While shame is an emotion experienced for undesirable behavior, guilt can
be expressed as an emotion that is more oriented towards preferences, experienced
against more controllable situations, unconditionally accepting the mistake made,
and feeling the conscientious discomfort of this. While it is emphasized that guilt
is an emotion that can be dealt with more easily than shame, the conscientious
discomfort caused by this emotion can be reduced by apologizing or accepting
the mistake made (Dilber, 2013). In this sense, it is accepted that feelings of guilt
and shame cause the individual to feel worthless and develop negative thoughts
about herself/himself, and lead to self confidenceproblems (Khosravi, 2018). Stu-
dies have emphasized that as the feeling of shame and guilt experienced by the
individual increases, self-esteem and self confidencedecrease (Budiarto and Helmi,
2021; Gevrekgi and Cirakoglu, 2017; Giindiiz, 2018; Kumru, 2022; Ward, 2014).
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It is known that self confidenceis a characteristic attributed to people who are
satistied with themselves and at peace with themselves (Lindenfield, 1997, p.9).
Self confidenceis one of the basic elements of psychological life, an emotional ne-
cessity. When most of the basic needs of individuals who do not feel valued to a
certain extent are not met, individuals live in distress. Self confidenceis a concept
related to individuals’ self-definition and whether they like or accept the identity
they define (Mckay and Fanning, 2000). It can be said that the most basic condition
of self confidenceis the respect that individuals develop for their self. Self-esteem
consists of individuals’ positive/negative judgments and thoughts about themsel-
ves (Emler, 2001, p.58). It is stated by Weissberger (2021) that self confidenceand
self-esteem are separate concepts. While self confidenceis defined as individuals
reflecting themselves to other people, self-esteem is defined as an invisible fea-
ture and self-evaluation of individuals. Self-confidence, especially in school-age
children and adolescents, is one of the important determinants of academic life.
The more a child or adolescent has self-belief and confidence in his or her ability
to do things, the more likely he or she will be successful in the work they attempt
(Kaya and Tagtan, 2020). The research conducted by Akbari and Sahibzada (2020)
revealed the positive effects of students’ self confidenceon the learning process. It
has been concluded that self confidencehas positive effects on the student’s stud-
ying, increasing their participation in the lesson, enjoying learning, reducing exam
anxiety, being willing to set goals, and communicating more easily with teachers
and classmates.

When the literature is examined, it is seen that low self confidencehas nega-
tive effects on the learning process, and feelings of guilt and shame lead to self
confidenceproblems (Khosravi, 2018; Budiarto and Helmi, 2021; Gevrekgi and C1-
rakoglu, 2017; Giindiiz, 2018; Kumru, 2022; Ward, 2014; Akbari and Sahibzada,
2020). Students attending Bilsem and project schools in Turkey are included in
certain processes and selected and admitted at the end of the process. It can be
said that the academic success of students attending Bilsem and project schools
is relatively high, and that they have the potential to take society further when
they become adults, due to their cognitive capacities. Therefore, it is important to
investigate whether the learning processes of these students are affected in terms
of self-confidence, offence related feelings of shame and guilt or not because these
students have the potential to move society to different points. In this context, the
main subject of the research is how offence related feelings of shame and guilt and
self confidenceinteract among secondary school students attending science and
art centers (Bilsem) and project schools. It is thought that studies with students
attending Science and Art Centers and project schools on self-confidence, offence
related feelings of shame and guilt are limited, and in this sense, the study will
contribute to the literature.
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This research’s aim is to examine the views of high school students studying
at different grade levels of science and art centers and project schools in Bursa on
offence related feelings of shame and guilt and self-confidence. For this purpose,
answers to the “What are the offence related feelings of shame and guilt and self
confidencelevels of secondary school students attending different science and art
centers and project schools in Bursa? Do students” offence related feelings of sha-
me and guilt and self confidencelevels vary according to students’ demographic
characteristics? Is there a statistically significant relationship between students’
offence related feelings of shame and guilt and self confidencelevels?” questions
were sought in the research. This research is limited to students attending science
and art centers and project schools in Bursa in the 2021-2022 academic year. It was
assumed that the students participating in the research answered the scale items
sincerely.

METHOD

Research Model

This research is a descriptive research in survey model. A quantitative research
design was used. The aim of research designed in the survey model is to describe a
past or present situation as it exists (Karasar, 2006; Buytikoztiirk et al, 2023).

Research Sample

According to the statistics of 2021-2022, the research sample consists of 705
high school students studying at science and art centers and project schools in Bur-
sa. Since the research was aimed at high school students studying at science and art
centers and project schools in Bursa, purposeful sampling method was used and
volunteerism was taken as basis. Necessary research and ethics committee permis-
sions were obtained from the relevant committees. Frequency (f) and percentage
(%) values were calculated for the demographic characteristics of the participants
in the research group. Information about the characteristics of the students parti-
cipating in the research is presented in Table 1.

Table 1. Characteristics of Participants

Gender Frequency  Percent  Valid Percent  Cumulative percent
Female 244 34.6 34.6 34.6
Male 461 65.4 65.4 100.0
Total 705 100.0 100.0
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Grade Level Frequency  Percent  Valid Percent  Cumulative percent
9 197 27.9 27.9 27.9
10 282 40.0 40.0 67.9
11 152 21.6 21.6 89.5
12 74 10.5 10.5 100
Total 705 100.0 100.0
Attandance of BILSEM Frequency  Percent  Valid Percent = Cumulative percent
Yes 84 11.9 11.9 11.9
No 621 88.1 88.1 100.0
Total 705 100.0 100.0
School Type Frequency  Percent  Valid Percent  Cumulative percent
Science High S. 187 26.5 26.5 26.5
Social Sciences H.S 44 6.2 6.2 32.8
Anatolian H.S. 157 22.3 22.3 55.0
V.T.A. High S. 181 25.7 25.7 80.7
AIH High S. 136 19.3 193 100
Total 705 100.0 100.0

When Table 1 is examined, 34.6% of the students participating in the research
are female, 65.4% are male, 27.9% are in the 9th grade, 40% are in the 10th grade,
21.6% are in the 11th grade, and 10.5% are in the 12th grade. , 11.9% attend Bilsem,
26.5% attend science high school, 6.2% attend social sciences high school, 22.3%
attend Anatolian high school, 25.7% attend vocational and technical Anatolian
high school, 19.3% attend Anatolian imam hatip high school.

Data Collection Tools

In the study, the Personal Information Form prepared by the researchers, the
Offence related Feelings of Shame and Guilt Scale developed by Sarigam, Akin and
Cardak (2012) and the Self confidenceScale developed by Akin (2007) were used
as data collection tools.

Offence related Feelings of Shame and Guilt Scale (Saricam, Akin, & Cardak,
2012) consists of 10 items and 2 subscales as guilt and shame. Cronbach alpha re-
liability coefficient for the whole scale is .80. In this study, it was calculated as .85.

The Self Confidence Scale (Akin, 2007) consists of 33 items and 2 sub-dimen-
sions as internal self confidenceand external self-confidence. The test-retest relia-
bility coefficients of the scale were found to be .94 for the whole scale, .97 for the
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internal self confidencesubscale and .87 for external self-confidence. In this study,
Cronbach’s alpha reliability coefficient was calculated as .93 for the entire scale.

Data Collection

In this study, all rules specified within the scope of the “Higher Education Ins-
titutions Scientific Research and Publication Ethics Directive” were followed. First
of all, the necessary permissions to use the scales in research were obtained from
the researchers who developed the scales. Afterward, the research application per-
mission required for the collection of data and the Ethics Committee permission
was obtained with the decision number 17, 2022/05, dated 27.05.2022 of Bursa
Uludag University Research and Publication Ethics Boards Social and Human
Sciences Research and Publication Ethics Board. Research data were collected face
to face by the researchers.

Data Analysis

The collected data was first processed into an MS Excel table and then analy-
zed using the SPSS 23 program. First of all, it was checked whether the data were
normally distributed or not. As a result of the Kolmogorov Simirnov Test, it was
measured as p =.200 (p>.005). Looking at the results of the skewness and kurtosis
test, it is seen that the skewness value is .222 and the kurtosis value is .247, which is
within the expected range within the 5% confidence interval.

Offence Related Feelings of Shame and Guilt Scale is scaled with a 7-point Li-
kert scale. Arithmetic mean evaluation interval according to 7-point Likert scales
are given in Table 2, and the findings were interpreted accordingly.

Table 2. Evaluation Interval of Arithmetic Means of Offence related Feelings of Shame and
Guilt Scale

Interval Level

1.00-1.86 Very low level (Not suitable at all)

1.87-2.71 Low level (Not suitable)

2.72-3.57 Partially low level (Slightly unsuitable)
3.58-4.43 Intermediate (Neither suitable nor unsuitable)
4.44-5.29 Partially high level (Somewhat OK)

5.30-6.14 High level (Suitable)

6.15-7.00 Very high level (Fully suitable)
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According to Table 2, an increase in scores indicates a high level of offence
related shame and guilt, while a decrease indicates a low level of offence related
shame and guilt.

Self confidenceScale is scaled with a 5-point Likert scale. Arithmetic mean eva-
luation interval according to 5-point Likert scales are given in Table 3, and the
findings were interpreted accordingly.

Table 3. Evaluation Interval of Arithmetic Means of Self confidenceScale

Interval Level

1.00-1.80 Low level (Not defined at all)
1.81-2.60 Partially low (Slightly defines)
2.61-3.40 Intermediate (Defines as moderate)
3.41-4.20 Partially high (Describes well)
4.21-5.00 High level (Describes very well)

According to Table 3, an increase in scores indicates high self-confidence, while
a decrease indicates low self-confidence. Since the research data had a normal dist-
ribution, parametric test statistics were used in the analysis.

FINDINGS
Findings regarding students’ self confidencelevels are given in Table 4.

Table 4. Self Confidence Level of Students

Variables N X ss Min Max Level

Self-Confidence 705  3.67  21.02 53.00 165.00 Partially high
1. Internal Self Confidence 705  3.67 1143  19.00 85.00 Partially high
2. External Self Confidence 705  3.66  11.00 22.00 80.00 Partially high

When the findings regarding students’ self confidencelevels are examined ac-
cording to Table 4, it is seen that the self confidencelevels of high school students
attending Bilsem and project schools are partially high, and its average value is
X=3.67. When the sub-dimensions are examined, it is seen that the students’ in-
ternal self confidence(X=3.67) and external self confidence(X=3.66) levels are also
partially high. Offence related feelings of shame and guilt levels of students are
given in Table 5.
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Table 5. Offence related Feelings of Shame and Guilt Level of Students

Degiskenler N X ss Min Max Level

Offence related . of Shame and Guilt 705 425 1292 10.00 70.00 Intermediate
1. Shame 705  4.19  6.54 7.00 35.00 Intermediate
2. Guilt 705 432 7.67 7.00 35.00 Intermediate

When the findings regarding the students’ offence related feelings of shame
and guilt levels are examined according to Table 5, it is seen that the offence related
feelings of shame and guilt are at an intermediate level in high school students at-
tending Bilsem and project schools, and its average value is X = 4.25. When the su-
b-dimensions are examined, it is seen that the students’ feelings of shame (X=4.19)
and guilt (X=4.32) are at an intermediate level. The t-test results of students’ per-
ceptions of self confidenceby gender are given in Table 6.

Table 6. T-test of Students’ Perceptions of Self confidenceby Gender

Variables Gender N i~ ss sd t p
Female 245 3.52 19,29
Self Confidence 702 -4,435 .000*
Male 460 3.74 21,50
Female 245 3.49 10,62 702 -5,516 .000*
1. Internal Self Confidence
Male 460 4.01 11,51
Female 245 3.35 10,30 702 -2,763 .006*
2. External Self Confidence
Male 460 3.71 11,28

*p<.05

When Table 6 is examined, students’ perceptions of self confidence[t (702)=-
4.435, p<.05], internal self confidence[t (702)=-5.516, p<.05] and external self
confidence[t (702)=- 2.763, p<.05] differ statistically significantly by gender. It is
seen that male students’ perceptions (X=4.01, X=3.71, X=3.74) of internal self-con-
fidence, external self confidenceand total self confidenceare higher than female
students (X=3.49, X=3.35, X=3.52). The t-test results of students’ perceptions of
offence related feelings of shame and guilt by gender is given in Table 7.

Table 7. T-test of Students’ Perceptions of Offence related Feelings of Shame and Guilt by Gender

Variables Gender N X ss sd t P
Offence related F. on Female 245 4,58 12,21
. 701 4,940 .000*

Shame and Guilt Male 460 4.08 12,98

Female 245 4.57 7,51 701 4,840 .000*
1. Shame

Male 460 3.99 7,56

Female 245 4.59 5,93 702 4,029 .000*
2. Guilt

Male 460 4.18 6,75

*p<.05
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When Table 7 is examined, it is seen that the students’ perceptions of offence
related feelings of shame and guilt [t (701) = 4.940, p <.05], shame [t (701) = 4.840,
p <.05] and guilt [t (702) = 4.029, p<.05] differ statistically significantly by gender.
It is seen that female students’ perceptions (X=4.57, X=4.59, X=4.58) shame, guilt,
offence related feelings of shame and guilt are higher than male students (X=3.99,
X=4.18,X=4.08). The t-test results of students’ perceptions of self confidenceaccor-
ding to their attendance at Bilsem is given in Table 8.

Table 8. T-test of Students’ Perceptions of Self confidenceby Attendance of Bilsem

Variables Attendance N x ss sd t P
Yes 84 3.72 20,97
Self-Confidence 703 ,805 421
No 621 3.66 21,04
Yes 84 3.73 11,20 703 ,871 ,384
1. Internal Self Confidence
No 621 3.66 11,47
Yes 84 3.70 11,41 703 ,634 ,526
2. External Self Confidence
No 621 3.65 10,95

*p<.05

When Table 8 is examined, students’ perceptions on self confidence [t (703)=
.805, p>.05], internal self confidence[t (703)= .871, p>.05] and external self con-
tidence[t (703)= .634, p>.05] don’t differ statistically significantly by attendance
of Bilsem. The t-test results of students” perceptions on offence related feelings of
shame andguilt by attendance of Bilsem is given in Table 9.

Table 9. T-test of Students’ Perceptions of Offence related Feelings of Shame and Guilt by
Attendance of Bilsem

Variables Attendance N x ss sd t P
Offence related F. on Yes 84 4.34 14,89
702 ,619 ,536

Shame and Guilt No 621 4.24 12,65

Yes 84 4.29 8,66 702 ,651 ,515
1. Shame

No 621 4.18 7,54

Yes 84 4.40 7,10 703 ,588 ,556
2. Guilt

No 621 4.31 6,47

*p<.05

When Table 9 is examined, it is seen that the students” perceptions on offence
related feelings of shame and guilt [t (702)= .619, p>.05], shame [t (702)= .651,
p>.05] and guilt [t (703)= .588, p>.05] don't differ statistically significantly by at-
tendance of Bilsem. The ANOVA results of students’ perceptions on self confiden-
ceaccording to their grade level is given in Table 10.
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Table 10. ANOVA of Students’ Perceptions of Self confidenceby Grade Level

. Source of Sum of Mean .
Variables . sd F P Difference
Variance Squares Squares

Betweeen G.  6177,605 3 2059,202
Self-Confidence ~ Within G. 305036,344 701 435,145 4,732 .003*  10-12

Total 311213,949 704
Betweeen G.  1677,519 3 559,173
1. Internal Self L 4,339 .005*
. Within G. 90348,013 701 128,884 10-12
Confidence
Total 92025,532 704

Betweeen G.  1448,151 3 482,717 4,041 .007*
Within G. 83745,713 701 119,466 10-12

2. External Self

Confidence
Total 85193,864 704

*p<.05

When Table 10 is examined, it is seen that the students’ perceptions on self
confidence[F,, , =4.732, p<.05], internal self confidence[F(3)701)=4.339, p<.05] and
external self confidence [F,, ,, =4.041, p<.05], differ statistically significantly by
grade level. Scheffe Test was conducted to find out which groups the difference
was between, and it was seen that the perceptions of 12th grade students (X=3.91,
X=3.92, X=3.93) regarding self-confidence, internal self confidenceand external
self confidencewere higher than those of 10th grade students (X=3.59, X=3.83,
X=3.58). ANOVA results of students’ perceptions on offence related feelings of

shame andguilt by grade level is given in Table 11.

Table 11. ANOVA of Students’ Perceptions of Offence related Feelings of Shame and Guilt by
Grade Level

Variables Sou.rce of Sum of sd Mean F p Difference
Variance Squares Squares
Offence related  Betweeen G.  1120,564 3 373,521
F. on Shame and Within G. 116363,794 700 166,234 4,732,082 -
Guilt Total 117484,358 703
Betweeen G. 996,051 3 332,017 9-12
1. Shame Within G. 40384,494 700 57,692 5,755 ,001* 10-12
Total 41380,545 703
Betweeen G. 26,820 3 8,940 ,208 ,891
2. Guilt Within G. 30089,557 701 42,924 -
Total 30116,377 704

*p<.05
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When Table 11 is examined, it is seen that the students’ perceptions on offence
related feelings on shame and guilt [F, , =4.732, p>.05] and guilt [F,, , =.208,
p>.05] don’t differ statistically significantly by grade level but differ statistically sig-
nificantly by grade level on shame [F,, =5.755, p<.05] sub-dimension. Scheffe
Test was conducted to find out which groups the difference was between, and it was
seen that the perceptions of 9th (X=4.44) and 10th grade students (X=4.24) regar-
ding shame were higher than those of 12th grade students (X=3.61). ANOVA re-

sults of students’ perceptions on self confidenceby school type is given in Table 12.

Table 12. ANOVA of Students’ Perceptions of Self confidenceby School Type

Source of Sum of Mean
Variables . sd F P Difference
Variance Squares Squares
Betweeen G.  3681,494 4 920,373
Self Confidence Within G. 307532,455 700 439,332 2,095 ,080 -
Total 311213,949 704
Betweeen G. 1184,244 4 296,061
1. Internal Self
Within G. 90841,288 700 129,773 2,281 ,059 -
Confidence
Total 92025,532 704
Betweeen G. 954,241 4 238,560 1,982  ,095
2. External Self
Within G. 84239,623 700 120,342 -
Confidence
Total 85193,864 704
*p<.05

When Table 12 is examined, it is seen that the students’ perceptions on self
confidence[F( 1700=2-095, p>.05], internal self confidence[F< ar00=2-281, p>.05] and

external self confidence [F,, , =1.982, p>.05], don't differ statistically significantly
by school type. ANOVA results of students” perceptions on offence related feelings

of shame andguilt by school type is given in Table 13.

Table 13. ANOVA of Students’ Perceptions of Offence related Feelings of Shame and Guilt by
School Type

. Source of Sum of Mean .
Variables i sd F P Difference
Variance Squares Squares
Offence related Betweeen G.  4871,084 4 1217,771
. SHS-TAHS
F. on Shame Within G. 112613,274 699 161,106 7,559 ,000*
. SSHS-VTAHS
and Guilt Total 117484,358 703
Betweeen G.  1318,904 4 329,726 SHS-VTAHS
1. Shame Within G. 40061,642 699 57,313 5,753 ,000* SSHS-VTAHS
Total 41380,545 703
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Betweeen G.  1250,167 4 312,542 SHS-AHS
2. Guilt Within G. 28866,210 700 41,237 7,579 ,000* SHS- VTAHS
Total 30116,377 704 SSHS- VTAHS

*p<.05

When Table 13 is examined, it is seen that the students’ perceptions of offen-
ce related feelings of shame and guilt [F,, ., =7.559, p<.05], shame [F, ,, =5.753,
p<.05] and guilt [F,, ,  =7.579, p<.05] differ statistically significantly by school type.
Scheffe Test was conducted to find out which groups the difference was betwe-
en. The perceptions of students attending science high schools (X=4.56, X=4.49,
X=4.63) and social sciences high schools (X=4.72, , X=4.64, X=4.20) was higher
than the students attending Anatolian high school (X=3.92, X=3.83, X=4.01) on
offence related shame and guilt, shame and guilt. The perceptions of students at-
tending science high schools (X=4.63) was higher than the students attending
Anatolian high school (X=4.20) on guilt. Results of Pearson product-moment cor-
relation coefficient analysis of students’ offence related feelings of shame and guilt
and self confidenceare given in Table 14.

Table 14. Results of Pearson Product-Moment Correlation Coefficient Analysis of Students’
Offence related Feelings of Shame and Guilt and Self confidence

Variables Self-Confidence  Internal Self-C.  External Self-C.

Offence related F. on Shame and Guilt -,148" -,169” -,107"

Shame -,210™ -,235" -,158™

Guilt -,044 -,055 -,026
p<.01

When Table 14 is examined, it can be seen that there is a low-level negative rela-
tionship between internal self confidenceand external self confidencewith offence
related shame and guilt and shame, and the highest relationship is between shame
and internal self confidence(r = -.235, p < .01), the lowest relationship is between
offence related shame and guilt and external self confidence(r = -.107, p < .01). It
can be said that as students’ self confidenceincreases, their offence related feelings
of shame and guilt decrease, and as their self confidencedecreases, their offence
related feelings of shame and guilt increase.

DISCUSSION, RESULTS AND RECOMMENDATIONS

When the literature was examined, it was seen that the studies on self-confi-
dence, offence related feelings of shame and guilt were limited with students at-
tending Science and Art Centers and project schools, so the results were discussed
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with the existing studies in the literature conducted in other types of schools. In
the research, it was determined that the levels of self-confidence, internal self-con-
fidence, and external self confidenceof secondary school students attending Bilsem
and project schools were partially high, and their levels of offence related feelings
of shame and guilt were moderate. Similarly, as a result of the research conducted
by Gencer (2019), students’ self confidencelevels were found to be high.

It was observed that students’ perceptions of self-confidence, internal self con-
fidenceand external self-confidence, differed statistically significantly according to
gender, and male students’ perceptions of internal self-confidence, external sel-
f-confidence, and total self confidencewere higher than female students. In the li-
terature, there are studies that do not find statistically significant differences in the
self confidencelevels of high school students according to their gender ( Coknaz et
al, 2018, Bilgin, 2011 ) and studies that find statistically significant differences in
the self confidencelevels of high school students according to their gender (Aydin
and Aydin, 2022, Ezmeci, 2012). Unlike this study, studies conducted by Aydin and
Aydin (2022) and Ezmeci (2012) found that female students’ self confidencescores
were higher than male students.

It is seen that there is a statistically significant difference in students’ percepti-
ons of offence related feelings of shame and guilt according to gender. Furthermo-
re, female students’ perceptions of offence related feelings of shame and guilt. And
also, students’ perceptions of self confidenceand offence related feelings of shame
and guilt do not differ statistically significantly according to their attendance at Bil-
sem. Similarly, according to the results of the research conducted by Dilber (2013),
it was concluded that Anatolian High School students experienced more feelings of
guilt in the face of mistakes than students studying in other types of high schools.

It is seen that students’ perceptions of self-confidence, internal self confiden-
ceand external self confidencediffer statistically significantly by grade level. It was
observed that 12th grade students’ internal self confidenceand external self confi-
dencelevels were higher than 10th grade students. Studies in the literature support
this study. As a matter of fact, in the study conducted by Aydin and Aydin (2022) to
determine the effect of research projects on high school students’ self confidence-
levels, it was determined that students’ self confidencescores differed significantly
depending on the grade level. It was found that the self confidencemean scores
of 11th and 12th-grade students were higher than those of 9th and 10th-grade
students. A study conducted by Bilgin (2011) found that adolescents’ self confi-
dencelevels increase as they get older. In the study conducted by Ferreira, Bentoa,
Chaves, and Duarte (2014), it was found that 12th-grade students had higher self
confidencethan 11th-grade students.
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It is seen that there is no statistically significant difference in the students’ per-
ceptions of offence- related feelings on shame and guilt and guilt sub-dimension,
depending on the grade level the student attends, but there is a statistically signi-
ficant difference in their perceptions of shame depending on the grade level the
student attends. It was observed that the perceptions of 9th grade and 10th grade
students regarding shame were higher than 12th-grade students.

It was concluded that students’ self-confidence, offence related feelings of sha-
me, and guilt levels differ by the type of school the student attends, offence related
feelings of shame and guilt levels of students attending science high schools and
social sciences high schools are higher than those of students attending vocational
and technical Anatolian high schools, and the guilt levels of science high school
students are higher than Anatolian high school students. It can be said that this
situation may be due to the fact that students attending science high schools have a
high sense of academic responsibility and goals, and therefore they may feel guilty
when they make mistakes.

It has been determined that there is a low-level negative relationship between
self-confidence, internal self-confidence, and external self-confidence, and offence
related feelings of shame and guilt and self-confidence. So, as students’ self confi-
dencelevels of students increase, their offence related feelings of shame and guilt
decrease, and as their self confidencelevel decreases, their offence related feelings
of shame and guilt increase. Likely, studies in the literature support this finding
(Budiarto and Helmi, 2021; Gevrekgi and Cirakoglu, 2017; Giindiiz, 2018; Kumru,
2022; Ward, 2014).

Activities can be developed and programs can be created by school psycho-
logical counselors to ensure healthy self confidencedevelopment by supporting
secondary school students’ coping skills offence related feelings of shame and guilt
which are intensely felt. According to the research results, considering that there
is a low level of self-confidence, especially in the 9th and 10th grades, it is impor-
tant that the studies to be carried out in the first years of secondary education be
more intensive and the studies are supported by the school administration. It is
recommended that the research may be designed in different school types in terms
of variables such as parental attitudes, number of siblings, birth order, socioecono-
mic level of the family, and educational status of the mother and father. In future
studies, the relationship between the self-confidence, offence related shame, and
guilt levels of students attending science and art centers and project schools, with
rejection, lack of acceptance, approval necessity, and secure attachment processes
can be investigated.
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