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Oz
Giris: Arastirmanin amaci, 6zel egitim 6gretmen aday1 son siif 6grencilerinin ¢oklu yetersizligi olan gérmeyen

(CYG) ogrencilerle yaptiklari 6gretmenlik uygulamas: sonucunda bu o6grencilere ve egitimlerine yonelik
algilarinda degisiklik olup olmadigin belirlemektir.

Yontem: Nitel arastirmalardan yari1 yapilandirilmig goriisme ile gergeklestirilen arastirmada, amagli 6rneklem
tiirlerinden &lgiit drnekleme yontemine uygun olarak secilen, Gorme Engelliler Ogretmenligi Programi’nda
okuyan ve CYG ogrencilerle 6gretmenlik uygulamasina devam eden dort kiz iki erkek ogretmen aday: ile
yuritilmiistiir. Arastirmanin verileri; yari-yapilandirilmis goriismelerle elde edilmistir. Veriler, dgretmenlik
uygulamasi baglamadan 6nce ve bitiminde toplanmig ve toplanan veriler icerik analizi yontemiyle ¢oziimlenmistir.

Bulgular: Ulasilan bulgular 1s18inda, CYG olan 6grencilerle yapilan 6gretmenlik uygulamasmin 6gretmen
adaylarmin CYG 6grenciler ve onlarin egitimleri tizerinde olumlu yonde etkisi oldugu goriilmektedir. Uygulama
sonrast, tiim katilimeilar CYG dgrencilerle olumlu deneyimler yasamislardir. Ogretmen adaylar1 uygulama sonrasi
okul ve smifin fiziki yapisina elestirel bir gdzle bakmislardir bu nedenle egitim ortam1 temasinda, baslangicta iki
katilimci sinifin fiziksel yapisini olumlu bulurken, son goriigmede tiim katilimceilar uygun olmadigini belirtmistir.
Ogretmen adaylarimin egitimi temasinda ise, teorik derslerin faydal oldugu ancak uygulama ile desteklenmesi
gerektigi ifade edilmistir. Katilimcilar, CYG olan 6grencilerle yapilan gretmenlik uygulamasiin deneyim
kazanmak agisindan yararli oldugunu ve mezuniyet sonrast her tirlii yetersizlige sahip Ogrenciyle
caligabileceklerini belirtmislerdir.

Tartisma: Bu ¢alisma, 6gretmen adaylarinin CYG 6grencilere ve egitimlerine yonelik goriislerini incelemekte ve
uygulama dgretim yili boyunca olumlu yoénde degisim gosterdigini ortaya koymaktadir. Ogretmen adaylari,
duygularinin ve egitim ortamlarina yonelik goriislerinin deneyim kazandik¢a olumlu yoénde degistigini
belirtmiglerdir. Katilimcilar, 6zel egitim programlarinin uygulama ve deneyim odakli ders iceriklerini arttirarak
zenginlestirilmesi gerektigini vurgulamislardir. Ayrica, hizmet i¢i egitim ve dijital materyallerin 6gretmenlerin
nitelikli egitim sunmalarina katki saglayabilecegi belirtilmistir.

Anahtar sézciikler: Agir ve ¢oklu yetersizlik, coklu yetersizligi olan gérmeyen ¢ocuklarin egitimi, 6zel egitim,
ogretmenlik uygulamasi, hizmet 6ncesi egitim.

Anif icin: Demiryiirek, P., Bilgi¢, H. C., & Safak, P. (2023). Ogretmenlik uygulamasina devam eden dgretmen
adaylarinin ¢oklu yetersizligi olan gérmeyen cocuklara yonelik goriisleri. Ankara Universitesi Egitim
Bilimleri Fakiiltesi Ozel Egitim Dergisi, 24(3), 361-374.
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Giris

Agir yetersizlikten etkilenmis bireyler, sivil haklar 6rgiiti olan Agir Engelli Bireyler Dernegi (The
Association for Persons with Severe Handicaps [TASH]) tarafindan, biitiinlestirilmis toplum hayatina katilabilmek
ve yetersizlikten hafif diizeyde etkilenmis ya da hi¢ etkilenmemis bireylerin yasam kalitesine ulasmak i¢in, genis
capl ve siirekli destege ihtiyact olan, her yastaki bireyler olarak tanimlanmaktadir (Collins, 2007; Safak, 2018;
Turnbull vd., 2004). Coklu yetersizlik ise, agir yetersizlik kapsaminda yer alan bir durum olarak siniflanmakta
(Westling & Fox, 2009) ve ¢oklu yetersizlikten etkilenmis bireyler, birden fazla yetersizlik tiiriinden etkilenmis ve
tek bir yetersizlik i¢in gelistirilmis programlardan yararlanamayan bireyler olarak tanimlanmaktadir (Safak, 2018).
Bu kapsamda gorme ve ek yetersizlikten etkilenmis bireyler de ¢oklu yetersizlik siniflamasi igerisinde yer
almaktadir ve coklu yetersizligi olan gérmeyen (CYG) bireyler olarak adlandirilmaktadir. CYG bireyler
etkilendikleri yetersizlikleri nedeni ile ciddi sinirliliklar yasayabilmekte ve agir yetersizlik grubunda da yer
alabilmektedirler. Agir ve ¢oklu yetersizlik tanimini yapan kaynaklar, s6z konusu bireylerin tek bir yetersizlik tiirii
icin hazirlanan 6zel egitim programlarina yerlestirilemeyeceklerini belirtirken, basariya ulagsmalar: i¢cin de 6zel
yetismis personel, uyarlanmis program ve/veya Ogretimsel materyal gereksinimlerinden de soz etmektedirler
(Individual with Disabilities Educational Act [IDEA], 2011; Ozyiirek, 1987). Bu dogrultuda CYG 6grencilerle
calisacak Ogretmenlerin sdz konusu bireylerin gereksinimleri dogrultusunda 6zel olarak yetistirilmig olmasi
gerekmektedir.

Ogretmen yetistiren iyi bir program, dgretmen adayin teorik bilgi ve beceriyle donatmak kadar bu bilgi
ve beceriyi en iyi sekilde sergileyebilir hale getirmeyi de amaglamalidir (Devrim-Day1, 2009; O’Reilly, 1992;
Ozyiirek, 2008). Uygulama derslerinin ve teorik bilginin birlikte verilmesi dgretmen adaylarmin meslege
hazirlanmasinda bilyiik énem tasimaktadir. Ogretmen adaylarinin, mesleki yeterliliklerini gelistirmek, kendi
alanlarma ait yontem, teknik ve materyalleri yorumlayarak Ogrencilere aktarmak igin aldiklar1 &gretmenlik
uygulamasi dersi de, mesleki egitim uygulamalarinin basinda gelmektedir (Degirmencay & Kasap, 2013). Bu
uygulama sayesinde, kalici 6grenmeler edinen Ogretmen adaylari, meslege iliskin birgok bilgiyi tanima,
degerlendirme ve Ogrenci Ozellikleri dogrultusunda uygulama firsati bulmaktadir. Teorik dersler, 6gretmen
adaylarmin ¢alisacaklari gruba karsi bakis agisi ve olumlu tutum gelistirilmesi agisindan énemli iken; grencilerle
birebir ¢alisma olanagmin olmasi da dgretmenlerin tutumlarini olumlu yonde etkilemektedir. Ozellikle, tutum
objesi (0grenciler) ile ne kadar siklikta, yogunlukta ve siirede etkilesimde bulundugu gibi degiskenlerin tutuma
onemli dl¢iide etki ettigi ifade edilmektedir (Jones, 1984). Diger gruplar da oldugu gibi yetersizlikten etkilenmis
ogrencilerle calisan 6gretmen adaylarina da verilen teorik bilgilerin ve yaptirilan uygulamalarin, yetersizlikten
etkilenen 6grencilere karst olumlu tutum gelistirilmesinde etkili oldugu gériilmiistiir (Arslan, 2010; Joanna, 2006;
Larrivee, 1981; Sahbaz, 2011). Tiifek¢i (1999), yaptigi arastirmada 6gretmenlik uygulamasi dersinin, 6gretmen
adaylarinin tutum ve davranislarinda biiyiik 6l¢iide degisiklikler meydana getirdigini, bu ders kapsaminda gidilen
staj okullarinda bir egitim O6gretim doneminde gerceklestirilen tim faaliyetlere yer verilmesi gerektigini
vurgulamaktadir. Engelli birey ile etkilesim icinde olmak engelli bireye yonelik tutumlarin degistirilmesinde
o6nemli bir faktér olmakla birlikte teorik dersler ve uygulama derslerinin birlikte kullanilmasimin engelli bireye
yonelik tutumlar1 ¢ok daha olumlu yonde etkiledigi ifade edilmektedir (Forlin vd., 1999; Gregory, 1997; Hasting
vd., 1996). Tutumlarin bilgi ve yasant1 yolu ile kazanilarak davranisa doniistiigii bilinmektedir (Pickens, 2005).
Buna bagh olarak bir olaya, kisiye veya nesneye karsit tutumlarin olusmasinda etkilesimin rolii 6nemli
goriilmektedir (Selguk, 1997; Sahin & Bekir; 2016). Bu nedenle CYG 0&grenciler ile calisacak olan dgretmen
adaylarimin, aldiklart teorik derslerle birlikte Ogrencilerle etkilesim ig¢inde olmalari, O6grencilere yonelik
tutumlarinin daha gercek¢i olmasini saglayacaktir.

Tiirkiye’de 6zel egitim 6gretmeni yetistiren programlar, son sinifta yer alan 6gretmenlik uygulamasi dersi
ile 6gretmen adaylarina yetersizlikten etkilenmis 6grencilerin bulunduklari simniflarda son 6gretim yili boyunca
haftada 8 saat 6gretmenlik deneyimi kazandirmay1 hedeflemektedirler. Ancak her 6zel egitim dgretmen aday1 agir
yetersizligi olan ya da ¢oklu yetersizligi olan 6grencilerle 6zellikle de CYG 6grencilerle deneyim kazanma firsati
bulamayabilmektedir. Oysa Ogretmen tutumlarmin Ogrencilerinin yetersizlik diizeylerinden etkilendigi
bilinmektedir (Campbell vd., 2003). Ozel egitim 6gretmen adaylarina lisans egitimi sirasinda verilen teorik bilgiler
ve son sinifta yer verilen 6gretmenlik uygulamasiin calistiklar1 yetersizlikten etkilenmis 6grencilere yonelik
olumlu tutumlar gelistirmelerine hizmet etmesi beklenmektedir (Alptekin & Vural, 2004; Bural & Avsaroglu,
2012; Ergenekon vd., 2008; Ergiil vd., 2013; Karasu vd., 2014; Yikmis vd., 2014) Cilinkii 6gretmen tutumlar
ogrencileri i¢in saglayacaklar1 egitim 6gretim hizmetlerini ve bu hizmetlerin kalitesini etkileyecegi i¢in 6nemlidir
(Park & Chitiyo, 2011).
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Bu baglamda, 6gretmen adaylarinin hizmet oncesi donemde CYG Ogrencilerle calisarak deneyim
kazanmalari, bu 6grencilere yonelik tutumlarini olumlu yonde etkileyebilir ve daha etkili egitim hizmetleri
sunmalarina yardimer olabilir. Bu deneyimler, 6gretmen adaylarinin hizmet i¢ci donemde lider 6gretmenlik
uygulamasi cercevesinde meslektaslarma saglayabilecegi desteklerin niteligi ve kapsamini da olumlu yonde
etkileyebilir. Lider Ogretmenlik uygulamasi, Ogretmenlerin mesleki gelisimlerini destekleyen ve 6grenci
basarilarin1 yiikseltmeye yardimci olan dnemli bir gelisim stratejisi olarak goriilmektedir (Aydin, 2022; Kurt,
2016; York-Barr & Duke, 2004). Hizmet oncesi donemde de CYG 6grencilerle c¢alisarak deneyim elde eden
O0gretmen adaylari, edindikleri bu deneyimleri hizmet icinde meslektaslarina aktarabilecek, s6z konusu
ogretmenlere yonelik destekleyici ve yol gosterici roller iistlenebileceklerdir.

CYG ogrencilerin smiflarinda 6gretmenlik uygulamasi yapan 6gretmen adaylarinin bu &grencilere ve
egitimlerine yonelik goriislerinin belirlenmesi ile 6gretmen yetistiren lisans programlarina yonelik Oneriler
olusturulmasi ya da halihazirda CYG 6grencilerle ¢aligmakta olan 6gretmenlere hizmetigi egitimlerin planlanmast
acisindan 6nemli oldugu disiiniilmektedir. Ayrica yetersizlikten etkilenmis Ogrencilere yonelik goriis ve
tutumlarin incelendigi arastirmalar olmasina karsin, ¢coklu yetersizlige ve CYG bireylere karst goriis ve tutumlarin
incelendigi arastirmalar sinirhidir. Bu gerekliliklerden yola ¢ikarak bu aragtirmada CYG dgrencilerin siniflarinda
uygulamaya devam eden dgretmen adaylarinin uygulama 6gretim yili baginda ve sonunda bu &grencilere ve
egitimlerine yonelik gorlislerini ve O0gretim yili baginda ve sonundaki goriisleri arasinda farkliliklarin neler
oldugunu belirlemek amaglanmistir. Bu amag dogrultusunda asagidaki sorulara yanit aranmistir;

1. CYG ogrencilerin siniflarinda uygulamaya devam eden 6gretmen adaylariin uygulama 6gretim yili
basinda bu dgrencilere ve egitimlerine yonelik goriisleri nelerdir?

2. CYG ogrencilerin siniflarinda uygulamaya devam eden 6gretmen adaylarmin uygulama 6gretim yil
sonunda bu 6grencilere ve egitimlerine yonelik goriisleri nelerdir?

3. CYG ogrencilerin siniflarinda uygulamaya devam eden 6gretmen adaylarmin uygulama 6gretim yili
baginda ve sonunda bu 6grencilere ve egitimlerine yonelik goriislerinde farkliliklar nelerdir?

Yontem
Arastirma Modeli

CYG ogrencilerin siniflarinda uygulamaya devam eden dgretmen adaylarinin uygulama 6gretim yilt
basinda ve sonunda bu 6grencilere ve egitimlerine yonelik goriislerini ve 6gretim yili basinda ve sonundaki
goriigler arasinda farklilasma olup olmadigini belirlemeyi amaglayan bu ¢alisma nitel aragtirma desenlerinden
fenomenoloji ile desenlenmistir. Fenomenolojik arastirmalar, kisisel deneyimlerden yola ¢ikarak olusturulan ve
deneyimlerin ortak paydalarni ortaya c¢ikartmaya c¢alisan arastirmalardir (Creswell, 2007). Ogretmenlik
uygulamasi lisans dersini CYG 06grencilerle yiiriiten 6gretmen adaylari ile yapilan ¢aligmanin veri toplama
siirecinde nitel arastirmalarda kullanilan yar1t yapilandirilmig goriisme tekniginden yararlanilmistir. Yar
yapilandirilmis goriisme teknigi, katilimeilarin algiladiklarmi kendi disiinceleriyle ve bakis agilariyla
anlatmalarna firsat tanidigi i¢cin amaca uygun bulunarak tercih edilmistir (Merriam, 2013).

Calisma Grubu

Bu caligmada da katilimcilarin seg¢iminde amacgh Orneklem tiirlerinden Olgiit drnekleme yontemi
kullanilmistir. Olgiit 6rneklemesi var olan soruyla ilgili olarak belli 6zelliklere sahip kisiler ya da olay ve
durumlarin segilmesi olarak belirtilmektedir (Glesne, 2012). Bu 6rneklem igin goriisme yapilacak 6gretmen
adaylarmin CYG 06gretmenlik uygulamasina devam etmesi 6l¢iitii aranmistir. Arastirma igin CYG 6gretmenlik
uygulamasina devam eden 25 son sinif 6grencisinden dort kiz iki erkek 6gretmen aday1 goniilliilikk esasina uygun
olarak belirlenmistir. Katilimcilar ile goriismelere baglamadan 6nce katilimcilara aragtirmanin amaci anlatilarak
goriigme yapilirken ses kaydi alinacagi ve bu kayitlarin aragtirmanin bulgulari disinda bagka bir amagla
kullanilmayacagi, arastirmacilar disinda kimseyle paylasilmayacagi aciklanmigtir. Arastirma verilerinin
toplanmasina iligkin goriismeler yapilmadan once katilimcilarla bir 6n goriigme yapilmig ve arastirmanin amaci
aciklanarak goriigsmeler sirasinda ses kaydi alinacagi, bu kayitlarin aragtirmacilar disinda hi¢ kimseyle
paylasilmayacagi belirtilerek onam formu imzalatilmistir.

Veri Toplama Araclan

CYG ogrencilerin smiflarinda uygulamaya devam eden 6gretmen adaylarinin uygulama dgretim yili
basinda ve sonunda sdz konusu dgrencilere ve egitimlerine yonelik goriislerini belirlemek amaciyla iki ayri
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goriisme formu hazirlanmistir. Ogretmenlik uygulamasinin basinda goriisleri belirlemek amaciyla hazirlanan ilk
goriisme formu sekiz sorudan olugmakta olup CYG 6grencilere, egitimlerine, egitim ortamlarina, smifin fiziki
yapisina, yonelik sorular1 kapsamaktadir. Ogretmenlik uygulamasmin sonundaki gériisleri belirlemek amaciyla
hazirlanan ikinci goriigme formu da sekiz sorudan olugsmaktadir. Son gériisme sorulari da ilk gériisme sorulari ile
ayn1 kapsamda olmakla birlikte 6gretmen adaylarina 6gretmenlik uygulamasinin bagindaki goriisleri hatirlatilarak
bu goriislerinde bir degisiklik olup olmadigt da sorulmustur. Ayrica ilk gériismeden farkli olarak CYG 6grenciler
ile caligmaya istekli olup olmadiklar1 da son goriismede sorulmustur. Arastirma i¢in Gazi Universitesi Etik
Komisyonuna basvuru yapilmis, 05.04.2022 tarih ve 07 sayili toplantisinda 2022 — 442 kodu ile etik kurul onay1
alimmistir.

Kapsam gecerliligini belirlemek amaciyla 6zel egitim ve 6lgme alanindan iki uzman tarafindan goriisme
sorular1 incelenmis ve uzmanlarin gerekli gordiigii diizeltmeler yapilarak goriisme formlari tamamlanmistir.
Goriisme sorularinin anlagilirligini test etmek amaciyla, aragtirma kapsami disindaki iki 6gretmen adayi ile
goriigme yapilarak pilot uygulama yapilmis ve diizenlemeler yapilarak goriisme sorularma son hali verilmistir.
Gorlisme sorularimin son hali belirlendikten sonra, yari yapilandirilmis goriismeler, alt1 6gretmen adayi ile ses
kaydi almarak gerceklestirilmistir. Ogretmen adaylariyla ilk goriisme, 6gretmenlik uygulamas: basladiktan iki
hafta sonra, son goriisme ise uygulamanin sona erdigi hafta yapilmigtir. Aragtirmanin ii¢iincii sorusu olan “CYG
ogrencilerin siniflarinda uygulamaya devam eden 6gretmen adaylarinin uygulama dgretim yili basinda ve sonunda
bu o6grencilere ve egitimlerine yonelik goriislerinde farkliliklar nelerdir?” sorusunun cevabi i¢in de bu iki
goriigmeden elde edilen goriisler karsilastirilarak analiz edilmistir.

Verilerin Analizi

Nitel verilerin analizi asamasinda igerik analizinden yararlanilmistir. Icerik analizi, verilerin kodlanmasi
yoluyla kategorileri ve temalar olusturarak verilerin daha anlaml1 hale gelmesini saglamaktadir. Bu sayede verileri
aciklayabilecek kavramlar ve kavramlar arasindaki iligkiler olusmaktadir. Analiz sonucunda elde edilen temalar
verilerin igeriginde bulunan olguyu agiklayabilmek i¢in temel saglamaktadir (Yildirim & Simsek, 2006). Bu
aragtirmada yapilan dokiimantasyon siirecinde katilimcilar, katilimer bir (K 1), katithmer iki (K 2) seklinde
isimlendirilmislerdir. Arastirmanin giivenirliligi i¢in yapilan kodlamalarin ulagilan kategoriler icerisinde yer alip
almadigimi test etmek adina iki arastirmacinin bagimsiz olarak yaptiklart kodlamalar ve kategoriler
kargilagtirilmistir. Aragtirmacilar arasinda goriis ayriliklarmin oldugu kodlar ve kategoriler ile ilgili olarak
aragtirmacilar fikirlerini belirterek yapilan kodlamalar uygun kategorilere yerlestirilmigtir. Buna ek olarak bir
uzman tarafindan kodlama ve kategorize etme asamasinda doniitler alinmisgtir. Aragtirmanin gegerligini artirmak
adina da katilimcilarin séylemlerinden alintilara yer verilmistir. Analizler sonucunda {i¢ ana tema belirlenmistir.
Bu ii¢ tema; duygular, egitim ortami, 6gretmen adaylarinin egitimi seklindedir. Bu temalar dogrultusunda ilk ve
son goriismeler analiz edilmistir. Daha sonra ayni temalar altinda ilk ve son gériismeler her katilimei i¢in ayri ayri
olarak birbiriyle karsilastirilmistir. Bu baglamda da ilk gbriisme ve son goriisme sonucunda katilimcilarin
goriislerinde farklilik olup olmadigina bakilmistir.

Bulgular

Aragtirmada CYG o6grencilerin siniflarinda uygulamaya devam eden &gretmen adaylarinin uygulama
ogretim yili baginda ve sonunda bu ogrencilere ve egitimlerine yonelik gortislerini ve dgretim yili baginda ve
sonundaki goriigler arasinda farkliliklarin neler oldugunu belirlemek amaglanmistir. Bu baglamda ilk ve son
goriigmeden yapilan analizler sonucunda duygular, goriis ve diisiinceler, deneyim olmak {izere {i¢ ana tema
belirlenmistir (Tablo 1).

Tablo 1
Ana Temalar ve Alt Temalar
Ana temalar Alt temalar
CYG ogrencilere yonelik duygular
Duygular CYG ogrenciler ile calismaya yonelik

Okul ortamina iliskin goriisler
Egitim ortami Sinif ortamina yonelik goriisler
Ayr egitim-kaynagtirma egitimine iligkin goriisler
Alman teorik derslerden elde edilen deneyim
Uygulama ile deneyim kazanma istegi
Not: CYG = Coklu yetersizligi olan gérmeyen.

Ogretmen adaylarinin egitimi
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1. Ogretmen Adaylarinin Ogretmenlik Uygulamas1 Basinda CYG Ogrencilere ve Egitimlerine Yonelik
Goriislerine Iliskin Bulgular

1.1. Duygular
Tablo 2
Duygular
Duygular f
CYG ogrencilere yonelik duygular Egﬁ(u Ibilinmezlik i
CYG 0Ogrenciler ile caligmaya Istekli 3
yonelik duygular Tedirginlik 3

Not: CYG = Coklu yetersizligi olan gérmeyen.

Tablo 2 incelendiginde 6gretmen adaylarinin ilk gériisme sonucunda 6gretmenlik uygulamasina ve CYG
ogrencilere yonelik hem olumlu hem de olumsuz duygular igerisinde oldugu goriilmektedir. Alt1 katilimer ile
yapilan ilk goriisme sonucunda 4 katilimc1 CYG 6grencilere yonelik korkularinin oldugunu ifade etmislerdir.
Olumsuz duygu belirtenlerden K 2 “Bu sinifta staj yapacagim soylendi ama girdim ben de tereddiitteyim. Cok
engelli bir birey gordiim ama o kadar degil yani halam o kadar agir degil. Ogrenciyi ilk bdyle gordiigiimde daha
agirmis gibi sandim. Biraz bdyle sanki korktum gibi.” soézleriyle ifade ederken nétr duygulari olan, K 1 “Ne
hissetmem gerektigini tam bilmiyordum. Sadece sinifa girdim ve izledim.” diyerek olumlu veya olumsuz bir
duyguda bulunmamigtir. Bu temada dikkat ¢eken bir nokta CYG &grencilere yonelik olumlu bir duygunun
katilimcilar tarafindan belirtilmemis olmasidir. Buna karsin CYG 6grencilerle ¢alismaya yonelik 3 katilimcinin
olumlu yo6nde duygularinin oldugu goriilmektedir. Bu duygular genel olarak istekli olma seklinde ifade edilmistir.
CYG ogrencilerden ¢ekindigini ancak ¢aligmaya istekli oldugunu K 2 su sekilde ifade etmistir; “Pek sansli bir
insan degilim ve ben geldigimden beri ¢ok engellilerle calismayi ¢ok istiyordum. Ben ¢ok mutlu oldum.” diyerek
o0gretmenlik uygulamasma yonelik olumlu yonde bir goriis belirtmistir. Diger katilmct K 3 ise “Ben
beklemiyordum ve diisiinmiiyordum. Ama sonra yani birden ¢aligmayi1 istedim. Ama bdyle ilk heyecanlantyorum
hi¢ tecriibem yok.” seklinde CYG 6grencilere karsi tedirginlik duysalar bile ¢aligmaya kars: istekli olduklarini
belirtmislerdir. Ogretmenlik uygulamasini ilk etapta istemedigini belirtmistir. Bu temada tiim katilimcilarin CYG
ogrencilere karst olumlu duygular hissetmedikleri goriilse de ii¢ katilimcinin s6z konusu 6grencilerle 6gretmenlik
uygulamasi yapmak istedikleri anlasgilmaktadir.

1.2. Egitim Ortanu

Tablo 3

Egitim Ortamina Yénelik Goriisler
Goriigler

Okul ortamini uygun bulan goriisleri

Okul ortamina iligkin goriisler Okul ortamini uygun bulmayan goriisler

Sinif ortamini uygun bulan goriisler

Sumf ortamna iliskin gorisler Sinif ortamini uygun bulmayan goriisler

Ayr1 egitim ortamini uygun bulanlar
Kaynagtirma egitim ortamini uygun
bulanlar

Ayri egitim-kaynastirma egitimine
iligskin goriisler

N A B DN O O

Egitim ortami temasinda CYG dgrencilerin egitim aldiklari ortamla ilgili olarak goériisme sorularinda
sadece sinif diizeyinde sorular olmasina karsin adaylar okul ortamina iliskin de goriislerini ifade etmislerdir. Bu
baglamda Tablo 3’te egitim ortamina yonelik goriislerin okul ortami, sinif ortami ve kaynagtirma egitim ortami
seklinde ayrildig1 goriilmektedir. Ogretmen adaylarinin simif ortamina yénelik goriisleri iki katilimer tarafindan
uygun bulunurken, diger dort katilimer tarafindan uygun bulunmamigtir. Sinmif ortaminin uygunlugunu K 5 su
sozlerle ifade etmistir: “Sinifimiz biiyiikk bir sinif. Biz dort kisiyiz bes kisiydik dorde diistiikk. Yani gerekli
materyallerimizde var neler eklenebilir belki duvar farkli materyalle mevsim seritleri ama biz daha c¢ok sey
dokunsal ¢alistigimiz igin su an pek bir eksik yok ama kiigiik seyler eklenebilir.”

Smifi fiziksel yap1 olarak uygun bulmus fakat birkag materyal eklenebilecegini belirtmistir. K 2 ise sinifin
CYG ogrenciler i¢in uygun olmadigini “Uygun olmadigimi uygunsuzlugu oldugunu biliyoruz ama neyden
aldigimiz egitim sonucu biliyoruz zaten. Bir oyun odasi var oraya girmisiz penceresi yok bir seyi yok. Isig1

Demiryiirek vd. 2023, 24(3)



OGRETMENLIK UYGULAMASINA DEVAM EDEN OGRETMEN ADAYLARININ COKLU YETERSIZLIGI OLAN 366
GORMEYEN COCUKLARA YONELIK GORUSLERI

aciyoruz falan karanlik bir yer. Smif siralardayiz mesela ben bu ¢ocuga bir seyler yaptirmak istiyorum simifta o
kadar kiigiik ki ayaga kalkmasi lazim. Bir de biz ¢ok engelliler oldugu igin sira degil bizimkiler masa sandalye.
Cocuklarin boyuna gore ayarlanmig masa ve sandalye. Biraz daha da biiyiikk bunlara goére oraya cekmeye
calistyorsun ayaga kaldirmaya calistyorsun olmuyor. iki adim atsan simif bitiyor zaten. Siirekli cocuklar1 sandalye
ve masada tutmak zorunda kaltyoruz. Bir oyun odasina gidebiliyoruz bir de kondisyon odasina gidebiliyoruz. Onun
disinda sinifin ¢ok bir seyi yok yani kii¢iik.” sozleriyle ifade etmistir. K 1 ise, “Aslinda kii¢iik bir sinif... Dolap
var §gretmen masasi var siralar var ¢gocuklar mesela kalkmak istediklerinde illaki bir yerlere ¢arpiyorlar bunda da
zorluk oluyor. Kapiy1 ararken mesela orada bilgisayar masast var diyelim ki ona g¢arpiyor. Ya da diger kapi
tarafinda ¢ok yakin birbirine 6gretmen masasi var oraya garpiyor. Ya sirasindan kalkarken falan dolaba
carpabiliyor. Ya dolapla sira arasinda goyle bir mesafe var kalktigi zaman garpabiliyor. Bu a¢idan hani sinif
ortaminda onlar sey yaparken bagimsiz hareket ederken zorlanabiliyorlar ¢arpabiliyorlar siirekli.” seklindeki
goriiglerini, K 2 ile benzer bir bi¢cimde ifade etmistir.

Sinif ortamuyla ilgili goriislerin farlilik géstermesi her siifin birbirinden farkli olmasina bagl olabildigi
diisiiniilmektedir. Ciinkii CYG 06grencilerinin bulundugu siniflarinin belli bir standart bulunmamaktadir. Bu
nedenle de smif ortami, bir katilimci i¢in uygun bulunurken bagka bir katilimci tarafindan uygun
goriilmeyebilmektedir. Bu nedenle katilimcilarin siif ortamini uygun bulup bulmamasindan daha ¢ok sinif ortami
ile ilgili verdikleri onerilere dikkat ¢ekilmistir.

Tablo 3’ te gordiigiimiiz diger bir baglik da okul ortamina dair goriislerdir. Burada da smnif ortamu ile ilgili
belirtilen goriislerden farkli olarak alti katilimer da olumsuz goriis bildirerek okul ortamimin uygun olmadigini
belirtmislerdir. Okulun fiziki yapisinin uygun olmadigin1 K 1 “Mesela Selebral Palsili bir 6grenci merdiven
cikarken zorlantyor. ikinci katta sinif mesela lavaboya gikarken zorlaniyor. Smif 6gretmeni ¢ikartiyor ya da ben
yemege indirirken inerken ¢ok sikinti yasamiyorum ben belki ama ¢ikarken ¢ok sikint1 yagadigini duyuyorum hani
ben hi¢ ¢ikarmadim daha ama Gyle de bir sikint1 var.” sézleriyle ifade ederken K 4 “Cok engelli cocuklar igin de
mesela onlarin kendine ait bir alanlar1 yok diye diisiiniiyorum. Zaten kapida anneleri var tamam teneffiisiim var
teneffiiste bir yere hani bir sey yok bos geciyor gibi. Hani o ortam iste koridor seyi herkes birbirine carpiyor.
Fiziksel olarak pek giizel degil bence.” seklinde ifade etmistir. Diger dort katilimer da bu goriislere benzer bir
sekilde okulun CYG 6grenciler i¢in uygun olmadigini belirtmislerdir.

Egitim ortamiyla ilgili diger bir baslik olarak CYG 0Ogrencilerin, kaynastirma veya ayri egitim
ortamlarinda egitim almasina yonelik goriisler olarak karsimiza ¢ikmaktadir. Ayri egitim ortaminda dgrenciler
gorme engelliler okullarinda onlara ayrilan 6zel egitim siiflarinda egitim gérmektedir. Kaynastirma egitiminde
ise normal gelisim gosteren akranlartyla ayni okulda yar1 zamanli veya tam zamanli kaynastirma seklinde egitim
verilmektedir. Tirkiye’de daha ¢ok hafif diizeyde yetersizligi olan 6grenciler kaynastirma egitimi alirken, agir
diizeyde yetersizligi olan 6grenciler ayri egitim ortamlarinda egitim almaktadirlar. Buna bagli olarak katilimcilarin
CYG ogrencilerin egitim ortamlarina yonelik goriigleri farklilasmaktadir. Genel olarak katilimcilar CYG
smiflarinda bulunan fakat yetersizlik diizeyleri digerlerine gore daha hafif olan Ggrencilerin kaynastirma
alabilecegini savunurken K 4 diisiincelerini “Kaynastirma da olsalardi ya da gérmelerini ¢ok iyi kullanan ¢ocuklar.
Hani ben onlarla ¢izgi ¢calismasi yaptyorum boyama g¢alismasi yaptyorum sekilleri taniyorlar. Yani kaynastirmada
olsalar bence daha yararli olacak onlar i¢in. Ben hani okuma yazmada bile geciktiklerini diisiinliyorum mesela.
Okuma yok hani belki yazma daha zor ama en azindan su an okuyabileceklerini diisiiniiyorum harfleri
taniyabileceklerini diisiiniiyorum iki 6grenci i¢in...” seklinde, K 3 ise “Yani su an i¢in evet. Sabah gelip 6gleden
sonra gidiyorlar. Yatili kalmalar1 da ¢ok gerektirdigini diislinmiiyorum su ac¢idan yani zaten iki dgrencinin
performansi ¢ok iyi oldugu igin onlar normal okula geliyor gibiler...” sozleriyle ifade etmislerdir.

1.3. Ogretmen Adaylarimin Egitimi
Tablo 4
Ogretmen Adaylarinin Aldiklar Egitimlere Iliskin Goriisler

Egitim f
Teorik derslerde edinilen bilgilerin yararli olmasi

CYG dgrencilerle uygulama yaparak deneyim kazanma istegi 6
Not: CYG = Coklu yetersizligi olan gérmeyen.

Ogretmen adaylarinin egitimi temasi altinda katilimcilarin 8gretmenlik uygulamasina baglamadan énce
CYG ogrencilere yonelik aldiklar teorik derslerden elde ettikleri deneyime iliskin goriisleri ve bu 6grencilerle
calisarak 6gretmenlik uygulamasi siiresince deneyim kazanma isteklerine yonelik goriisleri karsimiza ¢ikmaktadir
(Tablo 4). Alinan derslerle ilgili olarak K 6 “Cok engelliler dersi vardi biri o oldu. Baska 6z bakim dersinde de
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bunlara ¢ok deginmistik. Cocugu bagimsizliga ulagtirma konusunda. Mesela davranis dersinde bunlarla ilgili cok
fikir olustugunu diistinliyorum. Yani evet mesela staja gittiimizde cocugun davranisinda bunlarin ¢ok isime
yaradigmi diisiiniiyorum. Cocuk bunu niye yapiyor bir seyden mi kagintyor bir sey mi istiyor hani bunu algilamada
faydasi oldugunu disiiniiyorum.” sozleriyle lisans boyunca aldig1 derslerin kendisi i¢cin 6nemli bir deneyim
sagladigin belirtmektedir. K 2 ise “Ve gegen yil davranis dersinde hocamiz dersi verirken bunlarin hepsini stajda
kullanacaksiniz diye tekrar tekrar {izerinden geciyordu. Daha sonra ¢ok engelliler dersini aldik. Onun disinda tiim
dersler icerisinde zaten 6grencilere karsi tutumlarimiz nasil olmasi gerektigi onlar1 kaynastirma olmasi iletisimi
bunlara yonelik zaten her derste ufak tefek seyler mutlaka konusuyoruz.” diyerek lisans boyunca aldig: derslerin
kendisi ve 6gretmenlik uygulamasi i¢in dnemli gérmektedir.

Diger katilimcilar da lisans boyunca aldiklart derslerin 6gretmenlik uygulamasi i¢in kendilerini
destekleyeceklerini diisiinmektedirler. Ogretmen adaylarimin egitimi temas: altinda dikkat ceken en Gnemli
ayrmtinin katilimcilarin tamami tarafindan CYG 6grencilerle ¢aligarak en zoru gérme istegi ve diislincesi oldugu
sOylenilebilir. Katilimcilar bu tiir yetersizligi olan 6grencilerle deneyim kazanirlarsa tek veya hafif diizeyde
yetersizligi olan &grencilerle daha rahat ¢alisabileceklerini diisiinmektedirler. Ayrica bu deneyimi kazanirken
tecriibeli 6gretmenlerin ve iiniversitedeki uygulamadan sorumlu akademisyenlerin Onerileri ve geri bildirimleri
sayesinde CYG ogrencilerle ilgili daha tecriibeli olacaklarini diisiinmektedirler. Bu goriislerini K 5 “Goérdiim ki
okuldan sonra karsilasma imkanim yiiksek. ilk karsilasmamda yanimda bilen insanlarin tepkisini gormek istedim.
Yani hocanin tepkisini asistanin tepkisini oradaki 6gretmenin tepkisini gormek istedim onlara karsi. Ben gorme
engellilerle ¢alisgtim onlarla kil yaptik pek zorlanmadim bunu yapabilirim diye diigindiim. Ama digerlerini hig
karsilasmadigim i¢in daha profesyonel insanlarin yaninda karsilagsmak istedim.” sozleriyle ifade etmistir.

2. Ogretmen Adaylarimin Ogretmenlik Uygulamasi Sonunda CYG Ogrencilere ve Egitimlerine Yonelik
Gériislerine Iliskin Bulgular

2.1. Duygular
Tablo 5
Duygular
Duygular f
Mutluluk 6
CYG oOgrencilere yonelik duygular Notr 0
Korku, bilinmezlik 0
CYG o6grenciler ile caligmaya Istekli 6
yonelik duygular Tedirginlik 0

Not: CYG = Coklu yetersizligi olan gérmeyen.

Tablo 5’1 inceledigimizde katilimeilarin duygular ilk goriismede oldugu gibi CYG 6grencilere yonelik
ve dgrenciler ile ¢aligmaya yonelik olmak iizere iki basliga ayrilmaktadir. Son goriismede katilimeilarin hepsi
CYG ogrencileri ¢ok sevdiklerini, onlarla ¢aligmaktan, onlara bir seyler 6gretmekten ¢ok mutlu olduklarini
belirtmiglerdir. K 2 bu duygularini, “Dénemin baginda da demistim zaten ilk sinifa geldigimde bir Grkmistim
korkmustum ama bekledigimden ¢ok daha fazlasi ¢iktt hani hi¢ bekledigim gibi ¢ikmadi. Cocuklarin 6grenmesi
potansiyeli ¢ok c¢ok yiiksek yani... Veremeyecegimizi diisiindiigiimiiz seyleri bile 6grenebiliyorlar.” sdzleriyle
ifade ederken, K 3 “Ilk bir ortama girdigimdeki goriisiimiiz ile sonraki ayn1 olmuyor. Dedigim gibi ben ilk iste cok
cekiniyordum. Yanlis bir sey yapar miyim kaygisi vardi. ilk defa karsilagtyorum bdyle bir durumla. Oncesinde de
hicbir yasantim olmamisti. Ama sonra o kadar alistim ki yani biz onlarin tepkilerini biliyoruz. Onlar bizi artik
taniyorlar. Yani nasil desem ve daha ¢ok 6grenebileceklerini yani kisitli olacagini diisiinlirdiim. Sonra bir sey
Ogretiyoruz 6greniyor. Boyle birden farkindalik olusuyor bizde. Ben yani 6grenme durumlarina karsi diyelim
tutumum degisti. ik bir de bizimle olan iletisimleri yani hep boyle bir uzak kalacakmisim gibi gelmisti bana. Ama
simdi yani dogru bir sekilde iletisime gecildiginde sorun olmayacagini diigiiniiyorum.” sdzleriyle ifade etmistir.

Diger dort katilimer da ayni sekilde bu gocuklarla ¢aligmanin kendilerini ok mutlu ettigini belirtmiglerdir.
CYG ogretmenlik uygulamasima yonelik ise alti katilimc1 da bu siniflarda uygulama yaptigi i¢in ¢ok mutlu
oldugunu, bu uygulamanm kendilerine 6gretmenlik becerileri agisindan ¢ok sey kattiklarini belirtmislerdir. K 1,
“Yani zor oldugunu fark ettim. Zor ama sey ufakta olsa bir sey basardigin zaman daha mutlu oluyorsun. Belki hani
bir caba istiyor gercekten caba istiyor. Bir de hani geri bildirimi daha ge¢ oldugu icin insan biraz daha kolay
yilabiliyor ama y1lmazsan devam edersen ger¢ekten mutlu ediyor ama zor.” sozleriyle bu siniflar da staj yapmanin
mutluluk veren bir yani1 olmasinin yan sira zorlugundan da bahsetmistir. K 4 ise “Burada istiyordum ve bana
kurada ¢ikmamisti ¢ok engelliler. Kendim degistirmistim arkadasimla. Pigsmanlik yasamadim bununla ilgili yani

Demiryiirek vd. 2023, 24(3)



OGRETMENLIK UYGULAMASINA DEVAM EDEN OGRETMEN ADAYLARININ COKLU YETERSIZLIGI OLAN 368
GORMEYEN COCUKLARA YONELIK GORUSLERI

niye ¢ok engellileri sectim diye. Hatta ¢ogu zaman sinifta rahat oldugumu da diisliniiyorum 6grencilerle iletisim
yaklagma konusunda da. Rahat oldugumu diisiiniiyorum ve bana ¢ok sey kattigin1 da diisiiniiyorum farkli bir sinif
olarak. Hani hi¢ boyle bir deneyimim yoktu yani hi¢ pismanlik yasamdim bu acidan ya da tabi ki zorluklar1 da
vardi siire¢ igerisinde. Ama bana ¢ok sey kattigini diisiiniiyorum.” sdzleriyle K 1 ile ayni diisiinceleri paylastigi
goriilmektedir.

2.2. Egitim Ortami
Tablo 6

Egitim Ortamina Yonelik Goriisler
Goriigler

Okul ortamini uygun bulan goriisleri

Okul ortamina iligkin goriisler Okul ortamini uygun bulmayan goriisler

Sinif ortamini uygun bulan goriisler

Smif ortamuna iliskin gorisler Siif ortamini uygun bulmayan goriisler

Ayri egitim-kaynastirma egitimine Ayri egitim ortamini uygun bulanlar
iligkin goriigler Kaynastirma egitim ortamini uygun bulanlar

WwWw OO O O+

Tablo 6’y1 inceledigimizde okul ortamina ve sinif ortamina yonelik olumlu goriis bulunmadigim
gormekteyiz. Katilimeilar 6gretmenlik uygulamasi sonunda yapilan goriismede okulun ve sinifin fiziki yapisinin
ve olanaklarmmm CYG 0&grenciler igin yetersiz oldugunu belirtmislerdir. Bu baglamda K 2 smifin uygun
olamadigini, “Simiflarin kiigiik olmasi. Ciinkii ¢ok i¢ i¢eyiz 6zellikle bizim sinifta okulun en kii¢iik sinifiymis 6zel
egitim sinifi olarak. Hani aramizdaki mesafe bu iki 6grenci yan yana ikisini ayni anda idare edebilmek i¢in de yan
yana alryorum mesela. Digeri tek. Dedigim gibi birbirlerinin seslerinden de rahatsiz olmaya baslayinca problem
davranis sergileyip iicli ayn1 anda o anda zorlandigimiz idare etmekte zorlandigimiz oluyor.” sozleriyle ifade
ederken K 3, “Soyle bir sey var bizim genis bir sinifimiz var. Biz simdi sabah toplantilar1 mesela yapiyoruz. Mesela
¢ocuklarin iletisimi acgisindan bizde bir halka olabilirdik yerde sinifin zeminini kolay kullanabilirdik. Hani hep
cocuklar sirada oturuyor yani. Bu seklide her seyi sirada yapiyoruz. Mesela bazi 6gretimlerin sirada olmamasi
gerekiyor daha farkli bir konumda. Hani dyle bir yetersizligi var. Gerisinde ferah bir sinifimiz var rahatga iglerimizi
yapabiliyoruz. Bir de mesela ben ¢alisiyorum 6grencimle diger arkadasimda 6grencisiyle ¢alisiyor bir karmasa
oluyor. Hani siniflarin bdyle bir seyi var. Hani ¢ocuk etkilenebiliyor. Gidiyor 6biir 6gretmenin sdyledigine cevap
veriyor. Orada Ogretim bir kesintiye ugruyor.” seklinde sinifin farkli olanaklara sahip olmasi gerektigini
belirtmistir.

CYG ogrencilerin kaynastirma veya ayri egitim ortaminda egitim almalar1 gerektigi ile ilgili olarak
kaynagtirma egitiminin kurallarina uygun olarak yapilmasi dahilinde bu Ogrencilerin kaynastirma egitimi
alabilecegini ifade eden iki katilimc1 bulunmaktadir. CYG 6grencilerinin normal gelisim gosteren akranlariyla bir
arada egitim almalari ile sosyal anlamda gelisebileceklerini, iletisim becerilerinin artabilecegini belirtmislerdir. Bu
goriiglerini K 1 “Diger ¢ocuklarla da hani kendilerine ait zamanlart oldugu derslerini yaptig1 bir sey olabilir yart
zamanli. Diger sosyal aktivitelerde bazi derslerde resim dersinde miizik dersinde normal akranlari ile ya da o
okulun gérme engellileri ile ayni ortamda olabilirler diye diisinliyorum.” s6zleriyle ifade ederken K 3, “Simdi
goniil isterdi ki kaynastirma olsun. Ama hani zaten oturmamig bir kaynastirma sistemi var. Tek engelli bir 6grenci
icin zorken bizim ¢ocuklarimiz gergekten zor. Hani onlar i¢in ayri egitim ortamlart yine mesela ayri bir okul
olabilir ama iste demin sinifta bahsettigimiz yine diizenlemeler yapilabilir.” diyerek CYG 6grencilerin ayr1 bir
egitim ortaminda fakat daha diizenli siniflarda egitim almasi gerektigini ifade etmistir.

2.3.0gretmen Adaylarimin Egitimi
Tablo 7
Ogretmen Adaylarinin Aldiklar Egitimlere Iliskin Goriisler

Egitim f
Alman teorik derslerden edilen deneyim

CYG odgrencilerle uygulama yaparak deneyim kazanma istegi 6
Not: CYG = Coklu yetersizligi olan gérmeyen.

Tabloyu 7’yi inceledigimizde ilk goriismeden elde edilen bulgular ile farklilasmadigini gérmekteyiz.
Katilimeilarin  hepsi ilk goriismede alinan teorik derslerin onlara deneyim sagladigini ve ¢ok islerine
yarayacaklarini ifade etmiglerdir. Son goriismede de alinan teorik derslerin deneyim sagladigi konusunda
diisiinceleri devam etse de ufak bir farklilik bulunmaktadir. Ogrenciler teorik derslerin CYG dgrenciler ile ¢alisma
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konusunda yetersiz kaldigini, derslerin kapsamiin genisletilerek bu 6grencilerle galismaya daha donanimli
baslamak istediklerini belirtmiglerdir. Bu kapsamda K 6 “CYG o6grencileri daha ¢ok taniyabilecegimiz hatta
ogretmenlik uygulamasina gegmeden onlar1 gézlemleme firsatimiz olsa mesela, derslerde bu 6grencilere akademik
becerileri nasil 6gretecegimizle ilgili daha ¢ok ders olsa...” seklinde diisiincelerini belirtmistir. Katilimeilarin yine
hepsi CYG ogretmenlik uygulamasini zor olarak gorseler de deneyim kazanmak agisindan iyi bir firsat oldugunu
belirtmislerdir. Ogretmenlik uygulamasindan sonra da bu gériisleri degismemis, uygulama siirecinin kendileri igin
iyi bir firsat oldugunu ifade etmislerdir. Bu diistincelerini K 4, “Pigmanlik yasamadim bununla ilgili yani niye ¢ok
engellileri sectim diye. Hatta ¢cogu zaman sinifta rahat oldugumu da diisiiniiyorum &grencilerle iletisim yaklagsma
konusunda da. Rahat oldugumu diisiiniiyorum ve bana ¢ok sey kattigini da diisiiniiyorum farkli bir sinif olarak.
Hani hi¢ boyle bir deneyimim yoktu yani hi¢ pigmanlik yasamdim bu agidan ya da tabi ki zorluklar1 da vardi siireg
igerisinde. Ama bana ¢ok sey kattigim diisiinliyorum.” sozleriyle ifade ederken K 3 “Ya ilk ¢ok engelliler olarak
diistinmilyordum. Sonra hani iste staja gittik. Yani bana $oyle bir karsilasgtirma yapiyorum. Sadece gorme engelli
ogrencilerden daha ¢ok sey katiyor. Yani soyle ifade edeyim yanlis olmasin biz en kéti durumu goriiyoruz.
Digerlerine zaten uyarlama rahat. En zorunu goriiyoruz hani o benim i¢in daha ¢ok bir deneyim oldugunu
diisiiniiyorum. Yani diger 6grencilerle daha kolay calisirim. Ama ¢ok engellilerde bana daha ¢ok deneyim kattigini
diisiiniiyorum.” sdzleriyle deneyim kazandigini belirtmistir.

3.0gretmen Adaylarinin Ogretmenlik Uygulamas: Basinda ve Sonundaki CYG Ogrencilere ve Egitimlerine
Yonelik Goriislerinin Farkliliklarina Iliskin Bulgular

Katilimcilarin gériisme bulgular: karsilastirilip incelendigi zaman 6gretmenlik uygulamasina baglamadan
onceki gorisleri ile 6gretmenlik uygulamast sonundaki goriislerinde 6nemli farkliliklar oldugu goriilmektedir.
Ozellikle CYG 6grencilere yonelik duygular temasinda alt1 katilimcidan 4°ii olumsuz duygular, 2’si tam olarak bir
sey hissetmedigini belirtirken, uygulama bittikten sonra alt1 katilimcinin tamami olumlu duygular hissettiklerini,
ilk bastaki duygularin tamamimin degistigini belirtmislerdir. K 2, “Zaten onu agik¢asi birinci dénem fikrim
degismisti. Hani staja basladiktan ¢ok da uzun siirmedi fikrimin degismesi. Belki de beklentimi ¢ok diisiik tuttum
veya sinifa ilk girdigimde gergekten tedirgindim. Ciinkii cok engellilerle hi¢ ¢alismadim. Hi¢ yan yana gelmedim.
O yiizden tedirgindim. Ama milkemmel hi¢ o anlamda kesinlikle daha fazlasini 6greniyorlar.” sozleriyle s6z
konusu 6grencilere yonelik fikrinin degistigini belirtmistir.

Tiim katilimcilar 6grencilerle gegirmis olduklari olumlu yasantilari anlatarak diistindiiklerinden ¢ok farkl
ogrenciler olduklarini belirtmislerdir. Egitim ortami temast ile ilgili olarak ise baslangigta sinif ortaminin fiziksel
yapistyla ilgili iki katilimer olumlu goriisler belirtirken, son gériismede 6 katilimer da olumsuz goriis belirterek
smifin fiziki yapisinin CYG 6grenciler i¢in uygun olmadigmi belirtmislerdir. Bu goriisle ilgili olarak 6gretmen
adaylarinin 6gretim yili boyunca edindikleri deneyimin &nemli oldugu diisiiniilmektedir. Ogretmen adaylari
uygulama sonunda okulun ve sinifin fiziki yapisina daha elestirel gozle bakabildikleri gdzlemlenmistir. Bu
goriislere 6rnek olarak K 5, “Ya mesela bizim smif genis diger siniflara gore ama. Bakiyorum kutu gibi siniflar
var. Ve hani biz oturup bir minder etkinligi yapamiyoruz. Ya da ne biliyim hani bir evcilik oynamak istesek mesela
¢ocuklarla ki miisait cocuklar var buna. Mesela ben en son 6gretimde paralarin 6gretimini yaptim. Bir kdseyi
kirtasiye bir koseyi bakkal yapmak istedim ama sey oluyor yani bir tikaniyorsunuz anlatabiliyor muyum? Bir kere
genis degil. Isiklandirmalar uygun degil. Ondan sonra ve her simifin bence ayirt edici bir uyarana sahip olmasi
lazim yani mesela sinif girig kapis1” seklinde dgretim yili sonunda 6nerilerini dile getirmistir.

Ogretmen adaylarinin egitimi temas1 altinda ise aldiklar1 teorik derslerin ilk gériismede diisiindiikleri gibi
son goriigmede de c¢ok faydasi oldugunu ancak uygulama ile desteklenmesi gerektigini ifade etmislerdir.
Katilimeilarin hepsi ilk goriismede deneyim kazanmada yaptiklari 6gretmenlik uygulamasinin yararli oldugunu
olabilecegini belirtirken son goriismede de ayni yonde fikirlerini belirtmislerdir. Ogretmenlik uygulamasinin
deneyim kazanmak agisindan yararli oldugunu belirtirken mezun olduktan sonar da her tiirlii yetersizlige sahip
ogrenciyle galisabileceklerini ifade etmislerdir. Bu diisiincelerini K 4, “Pigmanlik yasamadim bununla ilgili yani
niye ¢ok engellileri se¢tim diye. Hatta ¢cogu zaman siifta rahat oldugumu da diisiiniiyorum 6grencilerle iletisim
yaklasma konusunda da. Rahat oldugumu diisiiniiyorum ve bana ¢ok sey kattigini da diisiiniiyorum farkli bir sinif
olarak. Hani hi¢ bdyle bir deneyimim yoktu yani hi¢ pismanlik yasamdim bu agidan ya da tabi ki zorluklar1 da
vard: siire¢ icerisinde. Ama bana ¢ok sey kattigini diisiiniiyorum.” seklinde ifade ederken K 3, “Ya ilk ¢ok
engelliler olarak diisiinmiiyordum. Sonra hani igte staja gittik. Yani bana sdyle bir karsilastirma yapiyorum. Sadece
gorme engelli 6grencilerden daha ¢ok sey katiyor. Yani soyle ifade edeyim yanlis olmasin biz en kotii durumu
goriiyoruz. Digerlerine zaten uyarlama rahat. En zorunu goriiyoruz hani o benim i¢in daha ¢ok bir deneyim
oldugunu diistinliyorum. Yani diger 6grencilerle daha kolay calisirm. Ama ¢ok engellilerde bana daha ¢ok
deneyim kattigini diisiiniiyorum.” sdzleriyle deneyim kazandigini belirtmistir.
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Tartisma

Bu calismada CYG &grencilerin smiflarinda uygulamaya devam eden 6gretmen adaylarmin uygulama
ogretim yili basinda ve sonunda bu o6grencilere ve egitimlerine yonelik goriislerini ve bu goriisler arasinda
farklilagsma olup olmadig: incelenmistir. Bu amagla her 6gretmen aday1 ile 6gretmenlik uygulamasi 6gretim yili
basinda ve sonunda olmak iizere iki defa goriisme yapilmistir. Goriismelerden elde edilen bulgulart
inceledigimizde genel anlamda CYG 6grencilerin siniflarinda yaptiklar1 6gretmenlik uygulamasinin katilimeilarin
CYG oOgrencilere ve egitimlerine iliskin goriislerinde olumlu yonde etkisi oldugu goriilmektedir.

Duygular temasi incelendiginde 6gretmenlik uygulamas: basinda katilimcilarin bazilarinin olumsuz
duygulart olmasma karsin, dgretmenlik uygulamasi sonunda katilimcilarin tiimii olumlu duygular1 oldugunu
belirtmislerdir. CYG &grencilere yonelik olumsuz duygularm olumlu yonde degismesinin bu siniflarda yasadiklar
deneyim ile iligkili oldugu diisiiniilmektedir. Zira katilimcilar da bu degisimin C'YG ¢ocuklart tanimalari ve onlarla
kazandiklar1 yasantilarin sonucu oldugu yoniinde goriis bildirmislerdir.

Chalmers ve digerleri (1998) tarafindan yapilan ¢alismada da agir diizeyde yetersizligi olan bireylerle
calisan Ogretmenlerin; 6grenci 6zelliklerine yeterince hakim olmamalarimin ¢aligma sartlarint zorlastirdigi ve
ogrencilerle etkilesim kurmada giicliik yagamalarina sebep oldugu ortaya konulmustur. Ayni ¢aligma yetersiz
materyal, yetersiz personel, yetersiz fiziki ortam gibi sebeplerin de 6gretmenlerin, CYG &grenciler ile calisirken
zorlanmasina sebep oldugunu belirtmistir. Bu ¢aligmada da katilimcilar smif ortamlarinin CYG 6grencilerin
egitimlerine uygun olmadigini bu nedenle bazi becerileri 6grencilerle caligmakta giicliik yasadiklarin
belirtmiglerdir.

Ogretmenlik uygulamasi siiresince egitim ortamlarina yénelik gériisleri degisen katilimcilar, deneyim
kazandik¢a smnif diizenini saglama, smifi 6grencilerin 6zelliklerine gore dizayn etme noktasinda goriislerinde
olumlu ydénde degisiklik kaydetmislerdir. i1k goriismede katilimeilar fiziksel ortama iliskin derinlemesine bir goriis
belirtememisken 6gretmenlik uygulamasi sonunda yapilan gériismede uygulama yaptiklari siniflara daha elestirel
gozle bakabilmislerdir. Bu goriis degisikligi kazandiklar1 deneyimin olumlu bir etkisi olarak yorumlanabilir.
Katilimeilar, son goriismede 6grencilerin fiziksel &zelliklerine uygun siralarin, rahat konumlandirabilmek igin
minder ve koltuklarin, ¢ocuklarin 6zelliklerine uygun materyallerin olmasi gerektigini dile getirmistir. Safak
(2018)’ da CYG o6grencilerin yer aldig: siniflarda bitytik/kiiciik grup egitimi yapabilmeye olanak tantyacak portatif
siralar, 6grencilerin ilgi alanlara gore dizayn edilmis ve dinlenmesini saglayacak kisisel alanlarin bulunmasinin,
¢ocuklarin gelisimine katki saglayacagi gibi, siif yonetimini de kolaylastirabilecegini dile getirmistir.

Katilimeilar, 6gretmen adaylarinin aldiklari egitim temasi altinda genel anlamda aldiklari teorik derslerin
uygulamaya katki sagladigim ancak CYG Ogrenciler ile yapilacak gbzlem ve uygulama deneyimlerinin
zenginlestirilmesi gerekliligini dile getirmislerdir. Benzer sonuglara Adigiizel ve digerleri (2017) tarafindan
yapilan calismada da ulasilmis ve bu calisma sonucunda 6zel egitim lisans programlarinda agir ve ¢oklu
yetersizlige yonelik derslerin sayilarmin artirilmasi ve teorik derslerin uygulamalarla desteklenmesi onerilmistir.
Dedeoglu ve digerlerinin (2004) yaptigi calisma da benzer sekilde 6zel egitim programi lisans 6grencilerinin
aldiklar1 derslerde uygulamalarin yetersiz oldugu, teorik bilgilerin uygulamada somutlastirilamadig: i¢in hizli bir
sekilde unutuldugu, bu durumun 6niine gegmek i¢in de derslerin olabildigince uygulamaya dayali yapilmasi ve
uygulama siiresinin arttirilmasi y6niinde gorisler belirtildigi ¢alismanin sonuglari ile tutarlilik gostermektedir.
Ozel egitim 6gretmenliginden mezun olan her 6gretmen aday1 meslege basladiktan sonra agir ve/veya coklu
yetersizligi olan ¢ocuklarla, bir kisim 6gretmen aday1 da CYG cocuklarla karsilasabilmektedir. Bu nedenle CYG
ogretmenlik uygulamasi olmasa da tiim teorik derslerin bu yonde zenginlestirilerek tim 6zel egitim 6gretmen
adaylar1 tarafindan bu derslerin alinmasi 6nerilmektedir.

Horrocks (2010) tarafindan yiiriitilen c¢alismada, CYG 0&grencilerle ¢alisan Ogretmenlerin, siif
igerisindeki performanslarinin artmasi igin hizmet i¢i egitim almalar1 gerektigi, hizmet i¢i egitim alan
ogretmenlerin CYG 0Ogrencilere daha nitelikli bir egitim 6gretim yasantist sundugu goriilmistiir. Yapilan bu
caligmada da katilimcilarin 6gretmenlik uygulamasi basinda ve sonunda belirttikleri goriisleri dogrultusunda,
uygulamanin ve teorik derslerin 6nemli oldugu sonucu ¢ikarilabilir. Bu baglamda hali hazirda CYG 6grenciler ile
¢alisan ve onlarin egitimine yonelik herhangi bir egitim almamis 6gretmenlerin nitelikli ve uygulamaya doniik bir
hizmet i¢i egitim ile desteklenmeleri 6nemli goriilmekte ve onerilmektedir. Ayni zamanda &gretmenlere dijital
ortamda sunulabilecek bilgi ve uygulamaya doniik materyallerin hazirlanmasi, hali hazirda alanda ¢alisan
dgretmenlerin erisimine sunulmasi da ise yarar olabilecek bir uygulama olarak goriilmektedir. Ogretmenler,
uzaktan ya da yliz ylize yasantilarla alacaklar1 hizmet i¢gi egitimlerle birlikte onlara rehberlik eden lider 6zel egitim
ogretmenleri araciligr ile de CYG 6grencilerle olan egitim yasantilarini iyilestirebilirler. Collins ve digerleri
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(2017), lider 6gretmenlerin aileler, meslege yeni baslamis 6zel egitim 6gretmenleri gibi bircok paydasa yonelik
destek saglayici ve rehberlik edici rolleri iistlenebileceklerini belirtmistir. Bu kapsamda CYG 6grenciler ile hizmet
oncesi donemde calisma deneyimi firsati bulan 6gretmenlerin lider 6zel egitim 6gretmenligi kapsaminda alan
meslektaslarina katki sunabilecegi de diistintilmektedir.

Bu calismaya katilan &gretmen adaylart 6zel egitim programi 6. yariyilinda CYG Ogrencilerin
egitimlerine yonelik iki kredilik bir se¢meli dersi uzaktan almislardir. Katilimeilar 6zel egitim programinda, 4.
yartyll gozlem dersi ve 6. yartyilinda bulunan kurum deneyimi derslerini pandemi sebebiyle uzaktan almiglar,
yetersizligi olan 6grencilerle karsilagma ve deneyim edinme firsatt bulamamislardir. Bu ¢aligmada katilimcilarin
goriisleri dogrultusunda daha fazla deneyim ve uygulama firsatinin 6nemli oldugu ortaya ¢ikmaktadir. Bu nedenle
yeni yapilandirilacak 6zel egitim dgretmenlik programlarimin deneyim ve uygulamaya yonelik ders igeriklerini
arttirilmasi, 6zellikle ¢oklu yetersizlige yonelik ders(ler)e programda yer verilmesi 6nerilmektedir.

Yapilan bu ¢alisma CYG o6grencilerin smiflarinda uygulamaya devam eden alti 6gretmen adayinin
uygulama 6gretim yili basinda ve sonunda bu dgrencilere ve egitimlerine yonelik goriigleri ile sinirlidir. Bu
calismada devam eden 6gretmenlik uygulamasi siirecinde her hangi bir miidahale yapilmamustir. Bu nedenle ileriki
calismalarda Ogretmen adaylarina verilen 6gretmenlik uygulamasi dersinde yapilacak diizenlemeler ve bu
diizenlemelerin 6gretmen adaylariin goriisleri ve dgretmenlik becerileri tizerindeki etkisini inceleyen ¢aligmalar
planlanabilir. Sonug olarak CYG &grencilerin siniflarinda uygulamaya devam eden 6gretmen adaylarmin
uygulama 6gretim yili baginda ve sonunda bu dgrencilere ve egitimlerine yonelik goriislerinin olumlu yonde
degistigi, bu nedenle CYG 6grencilerle uygulama deneyimlerine yer verilmesi gerektigi ifade edilebilir.

Yazarlarin Katki Diizeyleri

Bu calismada goriisme sorularinin hazirlanmasi ve goériismelerin yapilmasi {i¢ yazar tarafindan ortak
olarak gergeklestirilmistir. Arastirmanin raporlanmasinda da {i¢ yazar esit diizeyde katkida bulunmustur.
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Abstract

Introduction: The study aims to determine whether there are any changes in the perceptions of final year pre-
service special education teachers towards students with Multiple Disabilities and Visual Impairment (MDVI) and
their education as a result of their teaching practice with these students.

Method: The study conducted through semi-structured interviews under qualitative research methods involved
four female and two male pre-service teachers who were purposively selected according to the criterion sampling
method and who were studying in the Visual Impairments Teaching Programme and continue their teaching
practice with MDVI students. The data of the study were collected through semi-structured interviews. The data
were collected before and after the teaching practice and analysed using the content analysis method.

Findings: In the light of the findings obtained, it is observed that the teaching practice with students with MDVI
has a positive impact on the pre-service teachers' perceptions of students with MDVI and their education. After
the practice, all participants had positive experiences with students with MDVI. The pre-service teachers have
critically examined the physical structure of the school and the classroom after the practice; therefore, in the theme
of the educational environment, while initially, two participants found the physical structure of the classroom
positive, in the final interview all participants stated that it was not suitable. In the theme of pre-service teacher
education, it was expressed that theoretical courses were useful but needed to be supported by practice. Participants
stated that teaching practice with students with MDV1 was beneficial in terms of gaining experience and that they
would be able to work with students with all types of disabilities after graduation.

Discussion: This study examines the pre-service teachers’ views towards students with MDVI and their education
and shows that they change positively during the year of teaching practice. The pre-service teachers stated that
their feelings and views about the educational environment changed positively as they gained experience.
Participants emphasised the need to enrich special education curriculum by increasing the focus on practice and
experience in course content. In addition, it was noted that in-service training and digital materials could help
teachers to provide quality education.

Keywords: Severe and multiple disabilities, education of multiple disabilities and visual impairment, special
education, teaching practice, pre-service training.
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Introduction

People with severe disabilities are defined by The Association for Persons with Severe Handicaps
(TASH), a civil rights organisation, as people of all ages who require extensive and ongoing support to participate
in integrated community life and achieve the quality of life experienced by people with mild or no disabilities
(Collins, 2007; Safak, 2018; Turnbull et al., 2004). Multiple disabilities are classified as a condition within the
range of severe disabilities (Westling & Fox, 2009), and individuals affected by multiple disabilities are defined
as those affected by more than one type of disability and are unable to benefit from programmes developed for a
single disability (Safak, 2018). In this context, individuals affected by visual and additional disabilities are also
included in the classification of multiple disabilities and are referred to as individuals with Multiple Disabilities
and Visual Impairment (MDVI). Persons with MDVI may experience severe limitations as a result of their
disabilities and may also be included in the group of persons with severe disabilities. Sources that define severe
and multiple disabilities state that these individuals cannot be placed in special education programmes that are
designed for a single type of disability, and also mention the need for specially trained staff, adapted programmes,
and/or instructional materials to achieve success (Individual with Disabilities Educational Act [IDEA], 2011;
Ozyiirek, 1987). In line with this, teachers working with students with MDVI need to be specially trained to meet
the needs of these individuals.

A good teacher education programme should aim not only to equip preservice teachers with theoretical
knowledge and skills but also enable them to demonstrate their knowledge and skills in the best possible way
(Devrim-Day1, 2009; O'Reilly, 1992; Ozyiirek, 2008). The provision of practical courses and theoretical
knowledge together is of great importance in preparing preservice teachers for the profession. Teaching practice
courses, which are taken by preservice teachers to develop their professional competence and to interpret and
transfer the methods, techniques, and materials specific to their field to students, are at the forefront of the
application of professional education (Degirmengay & Kasap, 2013). Through this practice, preservice teachers
who acquire sustained learning have the opportunity to recognise, evaluate, and apply a variety of professional
knowledge according to the characteristics of the students. While theoretical courses are important in terms of
developing a perspective and positive attitude towards the group in which preservice teachers will work, the
opportunity to work one-on-one with students also has a positive impact on teacher attitudes. In particular,
variables such as the frequency, intensity, and duration of interactions with the attitude object (pupils) are said to
have a significant impact on attitudes (Jones, 1984). As in other groups, it has been observed that the theoretical
knowledge provided and the practices carried out for preservice teachers working with students with disabilities
are effective in developing a positive attitude towards students with disabilities (Arslan, 2010; Joanna, 2006;
Larrivee, 1981; Sahbaz, 2011). In his research, Tiifek¢i (1999) emphasises that the teaching practice course brings
about significant changes in the attitudes and behaviours of preservice teachers and that all activities carried out
during a teaching period in the placement schools should be included in this course. Interacting with people with
disabilities is an important factor in changing attitudes towards them; however, it has been found that using both
theory and practice courses together has a much more positive effect on attitudes towards people with disabilities
(Forlin et al., 1999; Gregory, 1997; Hasting et al., 1996). It is well known that attitudes are acquired through
knowledge and experience and transformed into behaviour (Pickens, 2005). Consequently, the role of interaction
in the formation of attitudes towards an event, person, or object is considered important (Selguk, 1997; Sahin &
Bekir, 2016). Therefore, for preservice teachers who will work with students with MDVI, interaction with students
in conjunction with the theoretical courses they attend will ensure that their attitudes towards students are more
realistic.

In Turkey, special education teacher training programmes aim to provide preservice teachers with 8 hours
of teaching experience per week in classrooms with students with disabilities during the final year of study through
the teaching practice course offered in the final year. However, not every special education preservice teacher has
the opportunity to gain experience with students with severe or multiple disabilities, particularly students with
MDVI. Teachers' attitudes are known to be influenced by the level of disability of their students (Campbell et al.,
2003). The theoretical knowledge provided to special education preservice teachers during their undergraduate
education and the teaching practice in their final year is expected to help develop positive attitudes towards the
students with disabilities (Alptekin & Vural, 2004; Bural & Avsaroglu, 2012; Ergenekon et al., 2008; Ergiil et al.,
2013; Karasu et al., 2014; 2008; Yikmuis et al., 2014). Teachers' attitudes are important because they influence the
educational services provided to students and the quality of these services (Park & Chitiyo, 2011).

In this context, providing preservice teachers with experiences with students with MDV1 during their pre-
service period can positively influence their attitudes towards these students and help them provide more effective
educational services. These experiences may also positively influence the nature and extent of support that
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preservice teachers can provide to their colleagues during their in-service period through lead teacher practice.
Lead teacher practice is considered an important development strategy that supports teachers' professional
development and contributes to improving student achievement (Aydin, 2022; Kurt, 2016; York-Barr & Duke,
2004). Preservice teachers who gain experience working with students with MDVI during their pre-service period
can transfer this experience to their colleagues during their in-service period, and take on a supportive and guiding
role for these teachers.

Identifying the views of preservice teachers who undertake classroom practice with students with MDVI
towards these students and their education is considered important for making recommendations for undergraduate
teacher training curriculum? or planning in-service training for teachers already working with students with MDV1.
Although there are studies investigating views and attitudes towards students with disabilities, research on views
and attitudes towards people with multiple disabilities and MDV1 is limited. Based on this need, the purpose of
this study was to determine the views of preservice teachers who continue their practice with students with MDVI
towards these students in classrooms and their education at the beginning and end of the academic year of practice
and the differences between their views at the beginning and end of the academic year. In line with this purpose,
the following questions were sought to be answered:

1. How do preservice teachers who continue their practice in classrooms with students with MDVI view
these students and their education at the beginning of the academic placement year?

2. What are the views of preservice teachers who continue their practice in classrooms with students with
MDVI towards these students and their education at the end of the academic placement year?

3. What are the differences in the views of preservice teachers who continue their practice with students
with MDVI in classrooms towards these students and their education at the beginning and the end of the
academic placement year?

Method
Design of the Study

This study, which aims to determine the views of preservice teachers who continue their practice in the
classrooms of students with MDVI at the beginning and the end of the academic year of practice, and whether
there is a difference between the views at the beginning and end of the academic year, was designed using
phenomenology, one of the qualitative research patterns. Phenomenological research is a type of study that is
constructed based on personal experiences and aims to reveal the common denominators of these experiences
(Creswell, 2007). The semi-structured interview technique used in qualitative research was used in the data
collection process of the study conducted with preservice teachers undertaking the undergraduate practicum course
with students with MDVI. The semi-structured interview technique was chosen because it allows participants to
express their perceptions with their own thoughts and perspectives, which makes it suitable for the purpose
(Merriam, 2013).

Participants

In this study, a purposive sampling method of the criterion sampling type was used to select participants.
Criterion sampling is defined as the selection of individuals or events that have specific characteristics related to
the existing question (Glesne, 2012). For this sample, the criterion was the continuation of MDV1 teaching practice
for the preservice teachers to be interviewed. Four female and two male preservice teachers were voluntarily
selected for the study among 25 senior students who continue their MDV1 teaching practice. Before starting the
interviews with the participants, the purpose of the research was explained, and it was revealed that the interviews
would be recorded and that these recordings would not be used for any purpose other than the results of the research
and would not be shared with anyone other than the researchers. Prior to the data collection interviews, a
preliminary interview was conducted with the participants; the purpose of the research was explained; and an
informed consent form was signed stating that the interviews would be recorded and these recordings would not
be shared with anyone other than the researchers.

Data Collection Tools

In order to determine the opinions of preservice teachers who continue their practice in the classrooms of
students with MDVI at the beginning and the end of the academic year, two separate interview forms were
prepared. The first interview form, designed to assess opinions at the beginning of teaching practice, consists of
eight questions and includes questions about students with MDVI, their education, the educational environment,
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the physical structure of the classroom, and related topics. The second interview form, designed to assess opinions
at the end of the teaching practice, also consists of 8 questions. While the last interview questions cover the same
topics as the first interview questions, the preservice teachers were reminded of their opinions at the beginning of
the teaching practice and were also asked if there had been any changes in their opinions. In addition, unlike the
first interview, the last interview asked the preservice teachers if they would be willing to work with students with
MDVI. The study was applied to Gazi University Ethics Committee and was approved by the Ethics Committee
with code 2022-442 in the meeting held on 05.04.2022.

To determine face validity, the interview questions were reviewed by two experts in special education,
and measurement and necessary corrections were made to the interview forms based on their opinions. To test the
comprehensibility of the interview questions, pilot applications were carried out with two preservice teachers
outside the scope of the research, and the interview questions were finalised after revision. Once the final version
of the interview questions had been determined, semi-structured interviews were conducted and recorded with six
preservice teachers. The first interview with the preservice teachers was conducted two weeks after the beginning
of the teaching practice, and the last interview was conducted in the week when the teaching practice ended. To
answer the third research question, "What are the differences in the opinions of preservice teachers who continue
their practice in the classrooms of MDVI students at the beginning and at the end of the academic year?", the
opinions obtained from these two interviews were compared and analysed.

Data Analysis

Content analysis was used to analyse the qualitative data. Content analysis allows data to be made more
meaningful by creating categories and themes through data coding. This enables the formation of concepts and
relationships between concepts that can explain the phenomena in the data. The themes obtained as a result of the
analysis provide a basis for explaining the phenomenon in the data (Yildiim & Simsek, 2006). In the
documentation process of this study, the participants were referred to as Participant one (P1), Participant two (P2),
and so on. To test the reliability of the analysis, two researchers independently coded the data and compared the
resulting categories. Disagreements between the researchers about codes and categories were resolved by
discussion and consensus. In addition, feedback was obtained from an expert during the coding and categorisation
process. To increase the validity of the study, quotes from participants were included in the analysis. As a result
of the analysis, three main themes were identified: emotions, learning environment, and teacher training. The first
and last interviews were analysed according to these themes. The first and last interviews were then compared
separately for each participant under the same themes. The purpose of this comparison was to see if there were
any differences in the participants' views between the first and last interviews.

Results

The study aimed to determine the opinions of preservice teachers who continue their teaching practice in
the classrooms of students with MDV1 at the beginning and the end of the application training year, as well as the
differences between their opinions at the beginning and the end of the training year regarding these students and
their education. In this context, three main themes were identified through the analysis of the first and final
interviews: emotions, views and thoughts, and experiences (Table 1).

Table 1
Main Themes and Subthemes
Main themes Sub themes
Emotions Emotions for MDVI students
MDV!I1 to work with students
Education environment Views on the school environment
Views on the classroom environment
Opinions on separate education- inclusive education
Training of prospective teachers Experience gained from theoretical courses taken

Willingness to gain experience with practice
Note: MDVI = Multiple disabilities and visual impairment.
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1. Findings on Preservice Teachers' Views of MDV I Students and Their Education at the Beginning of Their
Teaching Practice

1.1. Emotions
Table 2
Feelings

Emotions

Neutral

Emotion for MDVI students Fearfunknowledge

Feeling towards working with MDVI  Willingness??
students Anxiety
Note: MDVI = Multiple disabilities and visual impairment.

Ww AN

Looking at Table 2, the preservice teachers have both positive and negative emotions about their teaching
practice and the students with MDVI in their classrooms during the first interview. Four out of six participants
expressed anxiety towards students with MDVI1 in the first interview. K 2, who expressed negative emotions, said:
"l was told I would do my placement in this class, but I was also hesitant. | saw a person with MDVI, but it was
not that bad, | thought it would be harder. | was a bit scared"”. Whereas K 1, who had neutral feelings, said: "I did
not know exactly how to feel. | just went into the classroom and watched" and did not express any positive or
negative emotions. A notable point in this theme is that none of the participants expressed positive emotions
towards the students with MDVI. However, it can be seen that 3 participants had positive emotions about working
with students with MDVI. These emotions were generally expressed as a willingness to work. K 2 stated: “I’m not
a very lucky person, and I've wanted to work with MDV1 students since | came. | was very happy", expressing a
positive view of the teaching practice. Another participant, K 3, said: "I did not expect it, and | did not think about
it, but then suddenly I wanted to work. However, | was nervous at first, and | have no experience”, indicating that
they were hesitant towards the students with MDVI but still willing to work with them. Although not all
participants expressed positive emotions towards students with MDVI, it is understandable that three of them were
willing to work with these students in their teaching practice.

1.2. Educational environment
Table 3
Views on Educational Environment

Opinions f

. . Opinions of those who find the school environment appropriate 0
Views on the school environment . - . -

Opinions that the school environment is not suitable 6

Views on the classroom Opinions that found the classroom environment appropriate 2

environment Opinions that the classroom environment is not suitable 4

Opinions on separate education- Those who find separate education environment appropriate 4

inclusive education Those who find the inclusive education environment appropriate 2

With regard to the topic of the educational environment, although the interview questions regarding the
opinions of students with MDV1 on the environment in which they were educated were only at the classroom level,
the preservice teachers also expressed their opinions on the school environment. In this context, Table 3 shows
that opinions on the educational environment are categorised as school environment, classroom environment, and
inclusive education environment. The views of the preservice teachers on the classroom environment were
considered appropriate by 2 participants, while the other 4 participants considered them inappropriate. Participant
K5 expressed the suitability of the classroom environment as follows, "Our classroom is a big one. We used to be
four or five, and now we are down to four. We have all the necessary materials, but maybe some things can be
added, like different materials on the wall or seasonal strip. At the moment, there are not many shortcomings
because we are working more on tactile materials, but small things can be added".

On the other hand, K 2 stated that the classroom was not suitable for pupils with MDVI, "We know it is
not suitable, we know it from the training we received. There is a playroom, but we went in there, and there is no
window or anything. When we turn on the light, it is a dark place. For example, we sit at desks in the classroom,
and these children are so small that they have to stand up. Also, since we have students with MDVI, it is not desks
but tables and chairs that are suitable for us. The tables and chairs are adjusted to the height of the children, but if
you try to pull them over, try to lift them, it does not work. If you take two steps, the classroom is over anyway.
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We have to keep them on chairs and desks all the time. We can go to a playroom and a gym, but otherwise, there
is not much in the classroom, it is small”.

K1's views on the classroom environment were similar to those of K2, "Actually, it is a small classroom...
There is a cupboard, a teacher's desk, and desks. For example, when the children want to get up, they always bump
into something, which makes it difficult. For example, when they are looking for the door, there is a computer
table, and they hit it. Or on the other side of the door, the teacher's desk is too close, and they bump into it. When
they get up from the desk, they may bump into the cupboard. There is a space between the cupboard and the desk,
and they can hit it when they get up. In this respect, when they try to move independently in the classroom, they
can struggle and hit things all the time.”

It is thought that the different opinions about the classroom environment stem from the fact that each
classroom is different and there is no standard for the classrooms where students with MDVI receive
education.Therefore, more attention has been paid to the recommendations that participants made about the
classroom environment, rather than whether they found it suitable or not.

Table 3 shows the opinions on the school environment in the context of the educational environment
theme. In contrast to the questions that focused only on the classroom level, the preservice teachers also expressed
their opinions on the school environment. Accordingly, the opinions regarding the educational environment were
categorised as school environment, classroom environment, and inclusive education environment. Six participants
gave negative opinions, stating that the school environment was not suitable. K1 expressed that the physical
structure of the school was not suitable: "For example, a student with cerebral palsy has difficulty climbing stairs.
Climbing up to the second-floor classroom or going to the toilet is a challenge. The class teacher takes her up, or
when | take her down for lunch, I have no difficulty, but | have heard that it is quite a challenge to climb up. I have
not done it yet, but there is such a difficulty.” Similarly, K4 said, "I think there is no special area for severely
disabled children. Their mothers are already waiting at the door during the break, and it feels like there is nowhere
to go and nothing to do. The environment is cramped and everyone bumps into each other in the corridor.
Physically, it is not very nice, | think™. The other four participants expressed similar views, saying that the school
was not suitable for students with MDVI.

Another issue related to the educational setting is the opinions of students with visual impairment
regarding their education in integrated or segregated settings. In segregated settings, students with visual
impairments are educated in special classes assigned to them in their schools. In inclusive education, students with
disabilities are educated part-time or full-time in the same school as their typically developing peers. In Turkey,
students with mild disabilities receive inclusive education, while those with severe disabilities are educated in
separate facilities. Accordingly, participants' opinions on the educational environment of students with MDVI
vary. In general, the participants argue that students with mild disabilities who are in MDVI classes can receive
inclusive education, while K 4 expresses her thoughts as follows, "If they were in inclusive education or children
who use their sight very well, I do line drawing and colouring work with them, they recognise shapes. I think it
would be more beneficial for them to be in inclusive education. | think they are behind in reading and writing, for
example. There is no reading, maybe writing is more difficult, but at least, | think they can read, I think they can
recognise letters for two pupils...". K 3, on the other hand, expresses that pupils with severe disabilities should be
in separate educational settings by saying: "For the time being, yes. They come in the morning and leave in the
afternoon. | do not think it is necessary for them to stay overnight because two pupils are doing very well, they
seem to be going to a normal school...".

1.3. Teacher training

Table 4
Preservice Teachers' Views on Their Training
Education f
Usefulness of the information obtained from theoretical courses
Willingness to gain experience by practicing with MDVI students 6

Note: MDVI = Multiple disabilities and visual impairment.

Under the theme of training preservice teachers, the participants' views on the experience they gained
from theoretical courses on working with students with special needs (including students with MDVI) prior to
their teaching practice and their desire to gain experience by working with these students during their teaching
practice are presented in Table 4. Referring to the courses they had taken, K6 said, "We had a course specifically
about people with severe disabilities. We also discussed them extensively in our self-care course. | think we had a

Demirytirek et al. 2023, 24(3)



PRE-SERVICE TEACHERS' VIEWS ON MULTIPLE DISABILITIES AND VISUAL IMPAIRMENT 367

lot of ideas on how to enable these children to become independent. For example, | think the ideas we developed
in our behaviour course were very useful when we did our placement. | think it helps to understand why a child is
behaving in a certain way- are they avoiding something or seeking something? K2 also mentioned, "Our teacher
emphasised in our behaviour class last year that we would use all this information during our placement. We also
took a course specifically about working with people with severe disabilities. In addition to these courses, we
discuss attitudes towards students, inclusive practices, and communication in every class.”

Thus, participants felt that the courses they took during their undergraduate studies provided important
experiences for themselves and their teaching practice. All participants expressed a desire to work with students
with MDVI and to gain experience working with students with severe disabilities as they believed this would
enable them to work more effectively with students with mild or single disabilities. In addition, the participants
believe that by gaining such experience and by receiving feedback and suggestions from experienced teachers and
university lecturers responsible for placements, they will become more experienced in working with students with
MDVI. K5 expressed this view by saying: "I realised that | have a high chance of meeting these students after |
graduate. | wanted to see the reactions of people who know them when | meet them for the first time. | worked
with visually impaired students, and we did pottery together. | did not have much difficulty, and I thought I could
do it. However, | had not met the others yet, so | wanted to meet them in a more professional setting, alongside
experienced teachers.”

2. Findings on preservice teachers' views of students with special needs and their education at the end of
their student teaching experience

2.1. Emotions
Table 5
Emotions
Emotions f
Happiness 6
Emotions for MDVI students Neutral 0
Fear, uncertainty 0
Feelings towards working with Willingness 6
MDVI students Anxiety 0

Note: MDVI = Multiple disabilities and visual impairment.

Looking at Table 5, we can see that the participants' emotions are divided into two categories, as in the
first interview, namely towards students with MDVI and towards working with students. In the final interview, all
participants expressed that they loved students with MDVI very much and that they were very happy to work with
and teach them. Participant 2 expressed these feelings by saying; "I said this at the beginning of the term, | was
scared when | came to the first class, but it turned out to be much more than | expected. The learning potential of
these children is very high... They can even learn the things we think we cannot give".

Participant 3 expressed that their first impressions were different from their later ones and that they were
very nervous at first, but they got used to it, and now they know their reactions. They thought they would be limited
and did not learn much, but they found that they could learn, whichcreated awareness in them. They changed their
attitude towards learning. The other four participants also said that working with these children made them very

happy.

Regarding the MDV!I teacher training application, six participants stated that they were very happy to
have practised in these classes and that this application added a lot to their teaching skills. K 1 said: "I realised that
it is difficult. It is difficult, but when you achieve something, even if it is small, you're happier. It takes effort, it
really takes effort. Also, because the feedback is slower, it is easier to give up, but if you do not give up and keep
going, it really makes you happy, but it is difficult.” K 4 said: "l wanted to work here, but | was not chosen in the
lottery, but | changed it myself with my friend. | did not regret it because | chose students with MDVI. | also think
I'm comfortable in the classroom, especially in terms of communicating with the students. I think I am comfortable,
and | think it has given me a lot as a different class. | have never had an experience like that, and | do not regret it
at all from that point of view, or of course, there were difficulties in the process. However, | think it gave me a
lot". It can be seen that K 4 shared the same thoughts as K 1.
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2.2. Educational Environment

Looking at Table 6, there are no positive views of the school and classroom environment. In the post-
teaching practice interviews, participants stated that the physical structure and facilities of the school and
classroom were inadequate for students with MDVI. In this context, K 2 expressed that the classroom was not
suitable: "The classrooms are small because we are very close together, especially in our class, which is the
smallest class in the school as a special education class. When we try to work with two students at the same time,
| put them next to each other. The other one is alone. When they start bothering each other with their voices, we
have a hard time dealing with them, and sometimes we have a hard time dealing with all three of them at the same
time.” and K 3 explained that they could have had a larger class, "We have morning meetings now, for example.
We could have had a circle on the floor of the classroom for the children to communicate. Everything is done in a
row. Sometimes some education should not be in a row and should be in a different position. There is such an
inadequacy. Behind that we have a spacious classroom, and we can do our work comfortably. For example, | work
with my pupil, and my other colleague works with her pupil. There is confusion in the classroom. The child can
be affected. The teaching there is interrupted.”

Table 6
Views on the Educational Environment

Opinions f

Views on the school environment Op!n!ons of those who find t_he school_enwronment appropriate 0
Opinions that the school environment is not suitable 6

Views on the classroom Opinions that found the classroom environment appropriate 0
environment Opinions that the classroom environment is not suitable 6
Opinions on separate education- Those who find separate education environment appropriate 3
inclusive education Those who find the inclusive education environment appropriate 3

Two participants stated that MDVI pupils could receive inclusive education if it was done according to
the rules of inclusive education. They stated that pupils with MDVI could develop socially and improve their
communication skills by being educated with their typically developing peers. K 1 expressed his views as follows:
"They could have their own time and do something like attend some classes part-time. They could be in the same
environment with their normal peers in some social activities or some classes like art or music classes or with
visually impaired students at this school.” K 3 expressed that they would prefer inclusive education: "1 would like
inclusive education, but there is already an incomplete inclusive education system. If it is difficult for a disabled
student, it is really difficult for our students with MDVI. Separate educational environments could be set up for
them, like a separate school, but as | mentioned in the classroom before, arrangements can be made".

2.3. Training of student teachers

Table 7
Views on the Training Received by Student Teachers
Education f
Experience gained from theoretical courses taken 6
Willingness to gain experience by practicing with MDVI1 students 6

Note: MDVI = Multiple disabilities and visual impairment.

Looking at Table 7, we can see that the participants' opinions about the training they received did not
differ from those expressed in the first interview. All participants expressed in the first interview that the theoretical
courses they had attended had given them experience and had been very useful to them. In the final interview, their
thoughts about the experience provided by the theoretical courses continued, but there was a slight difference. The
students stated that the theoretical courses were insufficient in terms of working with students with MDVI and
expressed a desire for the scope of the courses to be expanded to be better equipped to work with these students.
In this context, K 6 stated: "If we had the opportunity to observe these students before starting the teaching practice
and had more courses on how to teach them academic skills, we would be able to know students with MDVI
better”. Although all participants found MDVI teaching practice difficult, they also stated that it was a good
opportunity to gain experience.Their views on the teaching practice did not change after the placement. K 4
expressed this opinion as follows: "I have no regrets about why | chose to work with MDVI students. | think it is
a different class that has taught me a lot. I had never had such an experience before and I think it was very useful
for me although there were difficulties during the process”. Similarly, K 3 said: "At first | did not think that most
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of them were students with MDVI. Then we went to the work placement. | compare it like this: They contribute
more than just visually impaired students. | mean, | see the worst-case scenario, and then it is easier to adapt to
others. I think working with students with MDV1 has given me more experience".

3. Findings on the Differences In Pre-Service Teachers' Views on Students with MDV 1 and Their Education
at the Beginning and End of The Teaching Practice

When comparing and analysing the interview results of the participants, it can be seen that there are
significant differences between their opinions before and after the teaching practice. In terms of feelings towards
the MDVI students, 4 out of 6 participants expressed negative feelings before the practice, whereas 2 of them did
not feel anything specific. After the practice, all 6 participants stated that they felt positive emotions and that all
their initial emotions had changed. K 2 expressed:"Actually, my opinion changed in the first term. It did not take
long for my opinion to change after | started the placement. Maybe | had low expectations, or | was really nervous
when | entered the classroom because | had never worked with disabled students before. | never got close to them.
That is why | was nervous,but they learn a lot more than | thought, and they are definitely not different from other
students”, indicating a change of opinion towards these students. All participants stated that they had positive
experiences with the students and explained that they were "very different from what they had previously thought."

About the issue of the educational environment, two participants initially expressed a positive view of the
physical structure of the classroom, whereas in the final interview, six participants expressed a negative view,
stating that the physical structure of the classroom was not suitable for students with MDVI. It is believed that the
experiences that preservice teachers gain during the academic year are important to this opinion. It was observed
that preservice teachers were able to look more critically at the physical structure of the school and the classroom
after the implementation. As an example of these views, K5 gave his suggestions at the end of the academic year:
"For example, our classroom is wider than other classrooms, but when | look around, | see classrooms that look
like boxes. We cannot sit down and do a meditation activity or there is a playhouse with the children who are
available for this activity. For example, in my last lesson, | wanted to make one corner a stationery shop and the
other corner a grocery store when | was teaching about money, but it gets too crowded. The classroom is not big
enough, and the lighting is not right. I also think that each classroom should have a distinctive stimulus, such as
the entrance door.”

On the topic of teacher education, it can be seen that in the first interview, they expressed that the
theoretical courses they had taken were very useful, as they did in the final interview, but they also emphasised
that they needed to be supported by practical applications. While all participants stated in the first interview that
the teaching practice, they had gained was useful and could be beneficial, they also expressed the same ideas in
the final interview. They stated that the teaching practice was useful in terms of gaining experience and that they
could work with any student with any kind of inadequacy after graduation. K 4 expressed her views on this matter
as follows: "I have not regretted choosing students with MDVI, and | think | am comfortable in the classroom and
in approaching the students. I think it gave me a lot as a different class. | had never had that experience before and
I have no regrets in that respect, or of course, there were difficulties in the process. However, I think it gave me a
lot". K 3 also stated that at first, they did not think about students with MDVI, but after the placement, they thought
that they contributed more than visually impaired students. They also added that they think it is more of an
experience for them to work with disabled students, and it has given them more experience.

Discussion

This study examined the opinions of preservice teachers who continued their teaching practice in the
classrooms of MDVI students about these students and their education at the beginning and end of the placement
year to determine if there were any differences in their opinions. For this purpose, two interviews were conducted
with each preservice teacher, one at the beginning and one at the end of the student teaching year. Looking at the
findings from the interviews, it can be seen that the preservice teachers' practice teaching in the classrooms of
students with MDVI had a positive effect on the participants' views of these students and their education. When
the issue of emotions was examined, although some of the participants had negative emotions at the beginning of
the practicum, all participants stated that they had positive emotions at the end of the practicum. It is suggested
that the change in negative emotions towards MDVI students was related to the experience they had in these
lessons. Participants also felt that this change was a result of getting to know the children with MDVI and the
experience of working with them. In a study conducted by Chalmers et al. (1998), it was found that teachers
working with people with severe disabilities who did not have enough knowledge about the characteristics of the
pupils had difficulties in interacting with the pupils and that this made the working conditions more difficult. The
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same study also indicated that inadequate materials, staff, and physical environment were the reasons for teachers'
difficulties in working with students with MDVI. In this study, participants also stated that the classroom
environment was not suitable for teaching students with MDVI; therefore, they had difficulty working with some
skills. Participants who changed their opinions about the classroom environment during the practice lessons had
positive changes in their opinions about organising the classroom and making it suitable for the characteristics of
the students. While the participants were not able to express an in-depth opinion about the physical environment
in the first interview, they were able to look at the classrooms in which they worked with a more critical eye in the
second interview. This change in opinion can be interpreted as a positive effect of the experience gained. In the
last interview, the participants emphasised that there should be suitable tables and chairs, cushions and seats that
can be comfortably positioned according to the physical characteristics of the students, and materials that are
suitable for the characteristics of the students. Safak (2018) also stated that portable tables and chairs that enable
teaching in small and large groups, personal areas designed according to students' interests, and resting in
classrooms with students with MDVI can contribute to children's development and facilitate classroom
management.

Participants expressed that, in general, the theoretical courses taken by pre-service teachers under the
education theme contributed to their practical experience. However, they also emphasised the need to enrich the
observation and practical experience with students with MDVI. Adigiizel et al. (2017) came to similar conclusions
in their study and suggested increasing the number of courses on severe and multiple disabilities in special
education undergraduate programmes, as well as supporting theoretical courses with practical applications.
Similarly, Dedeoglu et al. (2004) found that the application of theoretical knowledge was insufficient and
advocated for more practice-based courses and longer practicum experiences.

As special education teachers are exposed to children with severe and/or multiple disabilities or students
with MDVI, it is recommended that all special education preservice teachers take courses that are enriched in this
area, regardless of whether they have had a practicum in this area. A study conducted by Horrocks (2010) found
that teachers who received in-service training provided a higher quality of education to students with MDVI and
demonstrated higher classroom performance. These findings are consistent with the opinions expressed by the
participants in this study and indicate the importance of both theoretical courses and practical experience in the
training of special education teachers.

It is considered important and recommended that teachers who are currently working with M students
with MDV1 but have not received any training related to their education, be supported with qualified and practice-
oriented in-service training. At the same time, the preparation of information and practice-oriented materials that
can be presented to teachers in a digital environment is seen as a useful application that can be made available to
teachers currently working in the field. With in-service training received through remote or face-to-face
experiences, teachers can improve their educational experiences with students with MDVI under the guidance of
leading special education teachers. Collins et al. (2017) have stated that leading teachers can take on a supportive
and guiding role for many stakeholders, such as families and newly qualified special education teachers. In this
context, it is also suggested that teachers who have experience working with students with MDVI1 during their pre-
service period can contribute to their colleagues in the field as part of leadership in special education.

The participants in this study took a two-credit elective course in their sixth semester of the special
education programme that focused on the education of students with MDVI. Due to the pandemic, the participants
also took their fourth-semester observation course and sixth-semester field placement course remotely and were
not able to have the opportunity to meet and gain experience with students with disabilities. This study found that
more opportunities for experience and practice are important according to the participants. Therefore, it is
recommended that the content of the new structured special education teacher training programmes should be
increased in terms of experiential and practical courses and that courses on multiple disabilities should be included
in the programme.

This study is limited to the views of six preservice teachers who continue to implement education in the
classrooms of students with MDVI at the beginning and end of their practicum teaching year. This study did not
intervene during the ongoing teacher education programme. Therefore, future studies can be planned to investigate
the effects of the modifications made to the teacher training programme and the effects of these modifications on
the views and teaching skills of the student teachers. In conclusion, the views of preservice teachers who continue
to deliver education in the classrooms of students with MDVI at the beginning and end of their student teaching
year have changed positively towards these students and their education;therefore, practical experience with
students with MDVI should be included.
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